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Vancouver School District 
School Plan for Elsie Roy 
Year 3: 2020 of 3 Year Plan, 2018 - 2021		 

 
 “Due to the Covid-19 pandemic, current school plans have been carried forward to the 2021/22 school year.” 

GENERAL SCHOOL STORY:  
• Update school context if necessary 
• Review inquiry question and where the need for this goal came from (evidence, etc.) 

Elsie Roy Elementary School is located in Yaletown, a densely populated community of multi-unit high-rise 
buildings. The school is operating at capacity with roughly 425  students as a result of new condo 
developments in the community.  As such, Elsie Roy has some students on the waitlist while they attend 
school elsewhere. 

Elsie Roy’s Code of Conduct was developed by the staff, students and parents.  As ORCAS, Ownership, 
Respect, Compassion, Achievement and Safety are the foundation for expected conduct for the Elsie Roy 
community and visitors.   

In 2013, together with input from our staff, parents and community partners, Elsie Roy created a 5 year 
strategic plan based on shared values (respect, truth & trust, freedom, integrity, happiness, peace), which 
culminated in a new school Vision and Mission Statement. In the upcoming school year, the school 
strategic plan will be revisited and revisioned.  

Social Emotional Learning programs and strategies such as PBIS (Positive Behaviour Interventions and 
Support) are implemented school wide, in support of our school goal.  PBIS is a proactive approach to 
establishing the behaviour supports and social culture needed for all students to achieve social, emotional 
and academic success. A unique aspect of Elsie Roy is the  implementation of school-wide DPA (Daily 
Physical Activity) twice a day and mindful breathing three times a day to encourage and promote social 
emotional well-being and development of self-regulation skills.     

Our school community is representative of the world.  We have 24 languages spoken by our families.     

Elsie Roy Elementary is part of the VSB Early Literacy Initiative and we have Reading Recovery and 
Leveled Literacy Interventions programs to support early learners in the primary grades. Several of our 
primary classes are exploring a Reggio Emilia inspired approach to early learning and there is a 
commitment to deepening our understanding of the renewed curriculum to foster and facilitate an inquiry 
based approach to learning. Elsie Roy is currently in the process of revisioning and converting the existing 
library into a 21st Century learning commons that will house a makerspace to support further and more 
indepth opportunities for interdisciplinary ADST units while still operating as a hub for books, research and 
collaboration.  

Elsie Roy has an International Baccalaureate Middle Years Program (MYP) in partnership with our Family 
of Schools which includes Lord Roberts Elementary and King George Secondary. The program begins 
with Year 1 in grade 6 and continues up to grade 10 at King George Secondary. We successfully 
underwent our 5 year evaluation process during the 2017/18 school year and are moving into another 
evaluation in the 2022/23 school year. 

Elsie Roy Elementary School benefits from strong parent and community support. The close proximity of 
the Roundhouse Community Centre, Dorothy Lam Children’s Centre, Yaletown House, the Vancouver 
Public Library, Science World, Stanley Park Ecology Society, Vancouver Symphony and the Vancouver Art 
Gallery broadens learning opportunities for students. Collaboration with these organizations is frequent 
and partnerships are being strengthened.  

The school also benefits from close connections and collaboration with the other schools in the “Downtown 
Family of Schools,” Lord Roberts and Annex, Crosstown and King George Secondary School, all of which 
are supported by the King George Community School Team. The Roundhouse Community Centre and the 
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Community Schools Team offer a variety of programs for our students at lunch hour and after school. 
Dorothy Lam Children’s Centre operates a before and after school program for school-aged children on 
site. 

Every child is valued and respected for the gifts that they bring to Elsie Roy. We strongly support 
inclusionary practices and universal design for learning for every child to be successful. We do our best to 
support each student at their instructional level in their regular classroom. We follow a 3 tiered RTI 
(Response To Intervention) Model that is comprised of best classroom practice at the foundation of student 
success.  The next level comprises of small group instruction and intervention for students who are still 
struggling within the classroom context.  For students who require additional intervention for success, or 
one to one support, an Individualized Education Plan is developed. 

We believe that students learn best when: 

 
• They understand the purpose of their learning and its application to the real world. 
• They have choices and are actively engaged in their learning through hands on activities that are 

authentic and meaningful. 
• Their input is valued and they take ownership of their learning through self-assessment. 
• They are given constructive feedback about their work and how they can improve. 
• They feel safe to make mistakes and to learn from them. 
• They have a growth mindset to overcome difficulties and to persevere when challenged. 
• They are provided with additional in-school support if needed. 
• They are supported at home with their learning. 
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2A. WHAT DID WE SEE? 
• Describe the overall strengths as well as the needs of the learners. 
• What is going on for them? 

Given our strong commitment to Social and Emotional Learning, we looked at an array of data collected 
from our most recent MDI results for learners (grades 4 & 7), the Vancouver Early Years Partnership 
(VEYP) in collaboration with the Human Early Learning Partnership (HELP), and our site based Mini 
DESSAs to continue and facilitate meaningful discussion. The following information helps provide a 
comprehensive picture of what we are seeing at Elsie Roy.  

MDI Results:  
• In the previous school years, in terms of the Well-being Index that provides a holistic summary of 

children’s mental and physical health by measuring optimism, happiness, self-esteem, absence of 
sadness and general health, 47% of our grade 7 students were “thriving” – 12% higher than the 
district average.  

• In the 2018-2019 school year, in terms of the same abovementioned Well-being Index, only 33% 
of our grade 4 students were “thriving” – 3% below the district average and 14% below the 
previous year’s results for grade 7.  

• In regards to our learner’s social and emotional development for our current grade 4 students that 
looked at 13 skills, 68% are optimistic, 76% identify as having high self-esteem, 68% are happy, 
and 59% feel able to self-regulate in the short term. These 4 areas were all higher than the district 
averages. Conversely, 76% feel empathy, 45% exhibit prosocial behaviour ( refers to actions that 
benefit others), 61% identify as feeling unhappy a lot of the time, 50% worry about how they are 
perceived by others, 51% feel they can self-regulate in the long term, 64% feel they make 
responsible decisions, 54% feel they are self-aware, 37% identify as being able to persevere and 
53% feel they are assertive in terms if being able to communicate a personal point of view 
including the ability to stand up for themselves. It is important to note that Elsie Roy students fell 
below the district average in regards to assertiveness, responsible decision making, self-regulation 
in the long term, prosocial behaviour and empathy. Also of note, Elsie Roy was above the district 
average when responding to the statements, “I feel unhappy a lot fo the time” and, “I worry a lot 
that other people might not like me.” 

• In relation to connectedness with adults, 79% believe there is an adult at school who believes they 
will be successful, 47% feel connected to adults in the neighbourhood/community, and 87% 
identify as having a parent or adult at home who they feel listens to them when they have 
something to say.  

• MDI results show us that our students feel connected to their peers but not as much to staff 
(especially in relation to home) and highly value their time socializing with friends.  

• In regards to after-school activities, 84% participate in an organized activity twice or more a week. 
This is something we definitely see given the strong relationship with the CST team and 
Roundhouse.  

• Elsie Roy students care about grades despite the shift in how we meaningfully assess and 
communicate student learning. 74% feel that is very important to get good grades, 100% plan to 
graduate from high school and 95% plan to graduate from a post-secondary institution.  

Mini DESSA Results:  
• After looking at our mini DESSA results that measures the following domains: decision making, 

relationship skills, optimistic thinking, self-management, social awareness, and personal 
responsibility, teacher data is consistent with the MDI results and provides further evidence to 
continue working towards our SEL goal.  

Vancouver Early Years Partnership (VEYP) & Human Early Learning Partnership (HELP):  
• This data was dated a few years back but also helped provide more context in terms of what we 

are seeing in the downtown core. Once again, much of the data collected supports and reflects 
what we are seeing at Elsie Roy 
(http://earlylearning.ubc.ca/media/yvr_demographic_profils/downtown_demographic_report_final_
07jan2019.pdf)  
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2B. WHAT DO WE NEED TO RE-ADJUST? 

Given what we have learned, with deliberate differentiation utilizing UDL (Universal Design for Learning), 
students will continue to be supported in terms of their learning and social emotional needs. However, there 
will be a stong focus on our most vulnerable students. By committing to meeting students “where they are at” 
in terms of their academics, SEL needs and ability to self-regulate, Elsie Roy will be better equipped to 
implement universal tier 1 supports more effectively and thus, begin to develop a stronger and deeper 
understanding of tier 2 and 3 supports. In addition to this, and given the recent MDI results, we also need to 
commit to building school culture amongst staff and students whereby meaningful and authentic connections 
are being built and fostered.  

Elsie Roy staff will continue to develop their skills in the following areas:  
• Effectively communicating expectations, areas for growth and ways to support to parents and 

students in all settings (ie. regular classroom communication, celebrations of learning, CSL reports 
etc.) 

• Authentically and meaningfully embedding PBIS and the school code of conduct throughout the 
school day  

• Purposefully use consistent approaches and common language throughout the school through 
implementation of programs such as Strong Kids, Zones of Regulation, Second Step. 

• A focus on “Approaches to Learning” and meaningful collaboration (ie. co-teaching) 
• Embedding the core competencies in meaningful ways 
• Deepening an understanding of the redesigned curriculum to develop and implement inter-

disciplinary inquiry based units that engage and empower students in innovative ways of learning 
• Identifying emergent leaders and paving the way as “guides on the side” rather than as a “sage on 

the stage” 
• Building meaningful relationships with students and their families to promote a healthy and vibrant 

school culture 
• Fine tuning of exisiting DPA activities that are working, leaving behind those practices that aren’t and 

trying new ones that support the development and growth of positive, kind and meaningful 
relationships 

• Continued work around authentically embedding Indigenous ways of being and learning within the 
culture of our individual classrooms and overall school community 

• Meaningful use of technology to support the needs of all our learners 

Connections to the District Strategic Plan and Aboriginal Education Enhancement Agreement:  
 

§ Engage our learners through innovative teaching and learning practices. 
§ Support the implementation of the curriculum 
§ Enhance support for students with specific needs 
§ Provide increased opportunities to connect students to their learning 

§ Build capacity in our community through strengthening collective leadership. 
§ Support professional networking opportunities and collaborative practices for our staff 
§ Encourage and appreciate the contributions made by our students, families, employee 

groups and community partners 
§ Support professional development opportunities for staff in the implementation of the 

curriculum 
§ Enhance and support opportunities for parental engagement 

§ Create a culture of care and shared responsibility.  
§ Encourage and enhance practices that support cultural, emotional, physical and 

mental well-being 
§ Support effective, thoughtful transitions for all students at each stage of their 

development 
§ Respect and celebrate all forms of diversity 
§ Support collaborative relationships with community partners that enhance student 

learning and well-being 
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 INQUIRY QUESTION (previously known as “Goal”) 
• Does the original question need to be readjusted/continued/changed given the results outlined above?  

How can we authentically and meaningfully embed schoolwide SEL programs and strategies in a way that 
supports a strengths based approach, allows for differentiation, builds a strong cohesive learning 
community that highly values kind and caring relationships and makes way for innovative learning 
practices that empower students to become leaders who take ownership of their learning? 

  WHAT IS YOUR NEW PLAN? 
• Explain plan (i.e. specific activities for year 2) and any changes from previous plans 

Year Two:  
§ A continued commitment to focused professional development opportunities addressing SEL, 

inquiry based approaches (curriculum development), trauma informed practice and CSL 
(communicating student learning) 

§ Continued involvement in MDI, mini DESSA data collection and other means of gathering 
information 

§ Exploration and development of a schoolwide kindness project that unites the school  
§ More involvement from the greater community (ie. mentors, elders etc.) in an effort to also 

recognize the vibrant learning opportunities available outside the school 
§ Continued opportunities for staff to grow professionally, collaborate and model the power of 

relational leadership 
§ Introduction of schoolwide/classroom initiatives to enhance education around Indigenous histories, 

traditions, cultures and contributions 
§ Monthly assemblies to build community and celebrate what is happening 
§ Continued community building events in conjunction with the PAC 

Year 3:  
§ Continued reflection on collected data (MDI, mini DESSA etc.) on implementation of SEL, PBIS, 

RTI programming and effectiveness.  
§ Training and professional development as required and requested 
§ Further implementation of schoolwide initiatives that encourage kindness and building strong 

sense of belonging and connectedness to school  
§ Re-evaluation of collaborative and personal practice in terms of inquiry based learning and outdoor 

education 
§ Revisiting of school plan, mission statement and shared collective vision 
§ Continued community building events in conjunction with the PAC 

 

 

§ Increase knowledge, awareness, appreciation of, and respect for Indigenous histories, 
traditions, cultures and contributions by all students through eliminating institutional, 
cultural and individual racism within the Vancouver school district learning communities 

§ Increase Indigenous students’ sense of pride, self-esteem, belonging, place, 
acceptance and caring in their schools 

§ Ensure that Indigenous students and their families are involved in assessment and 
appropriate placement decisions in the full range of VSB specialized programs from 
gifted to supportive, which includes remedial and behavioral 
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 WHAT SUPPORTS WILL WE NEED? 
• Review and revise support plans for this year 

As Elsie Roy works towards building a strong school culture that addresses our three year school plan, the 
following supports will be necessary for success:  

 
§ Meaningful and targeted pro-d that is attended by all staff to build a collective understanding of 

how we can work together to support the diverse needs of our students and successfully 
implement appropriate and responsive programs – specifically around trauma informed practice 

§ PBIS training for new staff 
§ Consistent and regular release time for staff to collaborate and build capacity in areas of interest 

such as outdoor education, inquiry based approaches etc.  
§ Creating meaningful opportunities that engage and involve students working with parents (ie. 

Celebrations of Learning throughout the year) 
§ Dedicated time for community meetings where classes/grade groups come together to discuss 

goals and address areas of need as a collective 
§ Dedicated time for staff to come together and build collegial relationships 
§ Resources that support the redesigned curriculum with a particular focus on numeracy based 

materials (ie. Marion Smalls, Carole Fullerton), inquiry, trauma informed practice and culture 
building 

§ Time to develop common language and a shared vision from K-7 

 

 

 HOW WILL WE KNOW WE’RE SUCCESSFUL?  
• Revise (If necessary) or repeat indicators from previous plan 

With continuous and honest reflection, we will know if we are successful when:  

 
§ There is increased student engagement  
§ Collaborative practice is the norm amongst students and teachers 
§ Mini DESSA and MDI scores 
§ We see increased student accountability  
§ There is a strong positive school culture that permeates staff, students and parents that is 

evidenced daily by interactions between all that walk through the building 
§ CSL events are timely and highlight where students are at and more importantly, where they are 

going 
§ Students can speak to the core competencies in relation to their learning  
§ Inquiry based, inter-disciplinary approaches are implemented across the grades with clear learning 

intentions 
§ There is clear differentiation and a universal design for learning model employed consistently 
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 HOW WILL WE SHARE? 
• How will we make parents, students and other members of the community aware and involved? 

• Elsie Roy will continue to send out weekly newsletters that highlight what is happening within the 
school and greater school community. In addition, we will continue to communicate using informal 
and formal methods of communication including CSL events and other online platforms. 

 

 

District-wide Aboriginal Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Aboriginal histories, traditions, 
cultures and contributions among all students. 

 

 WHAT DO WE KNOW ABOUT THE ABORIGINAL LEARNERS IN OUR 
SCHOOL? 
• Include numbers of students, grade levels, etc. 

• While Elsie Roy enrolls roughly 425 students, we had 4 aboriginal learners.  All learners have had 
success this year and communication with families has been positive and met with a willingness to 
work together.  
  

 

 WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL LEARNERS 
IN REGARDS TO THIS GOAL? 
• List examples of pro-d, special events, speakers, curricular integration, routines and customs, etc. 

During the current school year, Elsie Roy staff has:  

 
§ Integration of aboriginal resources and literature in curricular areas 
§ Continued indigenous acknowledgement at events and assemblies 
§ Learning about indigenous worldview and use of plants. 
§ Units of study that focus on identifying what lands we live on and the importance of the land 
§ Connecting all learning to the land 
§ Incorporated more text and resources from Indigenous authors including increasing the number of 

indigenous books in the learning commons 
§ Study around the lasting effects of residential schools and reconciliation 
§ Unit about how Indigenous peoples of Canada used simple machines historically and today 
§ Focus on how learning is embedded in memory, history and story 
§ Unit on the importance of salmon to the indigenous peoples 
§ Looking at the similarities that cultures share 
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 WHAT WILL WE CONTINUE TO DO IN THIS AREA? 
• List continuing and new initiatives 

Moving forward, Elsie Roy will:  

 
§ Continue to develop professionally by engaging in pro-d in this area 
§ Encourage staff to share what they are doing with others in the building 
§ Invite elders and other “Knowledge Keepers” into classrooms 
§ Continue discussion and implementation of indigenous principles in daily practice, written 

reports and assessment 
§ Continue to differentiate for all our learners 
§ Focus on the importance of oral language in terms of storytelling and the passing of knowledge 
§ Build capacity of staff around traditional ecological knowledge 
§ Revisioning of our Code of Conduct to embed the First Nations Principles of Learning 

 

 

 HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS AREA? 
• Include both data-driven and anecdotal examples 
• Give opportunities for student, staff and parent voice 

• As many of the First Nations Principles of Learning and Indigenous Ways of Knowing and Being 
support our schoolwide SEL goal, the data collected via instruments such as the mini-DESSA and 
MDI in conjuction with student and parent voice will inform how successful we are in these areas.  

 

 


