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Vancouver School District 
School Plan for False Creek Elementary 
Year 2 of 3 Year Plan, 2020 - 2021   

1. GENERAL SCHOOL STORY:  
• Update school context if necessary 

• Review inquiry question and where the need for this goal came from (evidence, etc.) 

Due to the Covid-19 pandemic, current (2019-2020) school plans have been carried forward to the 
2021/22 school year.  

False Creek Elementary School is a Vancouver public school with approximately 283 students from 
Kindergarten to Grade Seven. It is in a densely populated urban setting near the False Creek seawall and 
Charleson Park. Most families reside in condominiums, apartments, townhomes, cooperatives, or on 
boats moored in the area. Our school population is diverse with more than 24 language groups and 
approximately a third of students having a first language other than English. We fully integrate the almost 
7.5% of our students with a Ministry Designation that represents their specific learning requirements. 
Parents are formally involved in our school through an active and supportive Parent Advisory Council 
(PAC) and with generous contributions to fund raising, organizing school events, and aiding students’ 
academic, social, and cultural growth.  

As a school community we strive to have all our students demonstrate enthusiasm for learning and to 
take increasing responsibility for their success. During the Kindergarten year, students develop their 
knowledge of sound-symbol relationships in reading and expand their awareness of the world around 
them using literature and hands-on learning opportunities.  As students’ progress through Grades 1-7, 
the emphasis is on becoming fluent, proficient readers, writers, and speakers of English and to utilize fine 
arts, music, movement, and social responsibility to develop well rounded learners.   

The staff is committed to collaboration in a variety of ways: whole school, primary classroom team, 
intermediate classroom team, resource team, and school-based team. Emerging technological change 
from web-based resources to classroom hardware is increasingly utilized to aid instruction. We 
acknowledge the positive contributions of all participants in our school from school-based staff, including 
classroom teachers, resource teachers, school and student support workers, district psychologist, speech 
pathologist, and counselor, to volunteers, parents, community partners, district personnel and 
afterschool learning programs/teams. We are continuously working to provide strategies that support 
each student’s success, with high expectations for all learners.  

False Creek Elementary benefits from working together with neighbouring partners such as the 
Community Schools Team at Kitsilano, the False Creek Community Center, and the Vancouver Public 
Library. The School Counselor works collaboratively to implement programs and lessons to promote 
belonging, community building, and peaceful problem solving.  Our students are also interested in 
leadership opportunities.  58 grade 4-7 students (and 12 grade 3 students who joined in the Spring, as 
Student Leaders in training) are part of leadership groups at False Creek Elementary, such as Activity 
Leaders, Hallway Monitors, Equipment Monitors, Office Monitors and Library Monitors.  Additionally, Div. 
1-3 classes take the responsibility as Morning Announcers and as Kindergarten Care Givers (in Sept.-Oct.).  
It is evident that False Creek students are highly motivated to work with older and younger buddy classes.  
Students were self-motivated to start up a student council this year, which organized a whole school 
Spirit Day.  With the support of the Community Schools Team a Playground Leaders group also was 
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piloted, consisting of 15 grade 6/7 students.  Student Leadership programs and student clubs/initiatives 
continue to grow at False Creek Elementary, contributing to a positive school culture where students 
work in teams to achieve tasks, building communication and interpersonal skills, while promoting values 
of volunteerism, community service and cooperation.  

2A. WHAT DID WE SEE? 
• Describe the overall strengths as well as the needs of the learners. 

• What is going on for them? 

False Creek students live and go to school in a beautiful waterfront community, centered around a small 
inlet in the heart of the city of Vancouver.  They possess a high interest in the natural world, as 
demonstrated by their enthusiastic participation in projects and clubs that involve a hands-on approach 
to learning and encourage the exploration of the outdoor environment.  Each Thursday at lunch, the 
Farm Club and the Bird Club meet.  The Farm Club has continued to maintain and update the garden in 
the back of the school.  The Bird Club has looked at local species, seasonal migration patterns, and human 
impact on birds. There continues and growing awareness and interest in environmental initiatives, such 
as the Shoreline Clean Up, soft plastics recycling, and the recent interest shown in starting a Climate 
Change Club.   

With 30 new grade 1-7 students in the school this year, due mainly to the addition of a division to our 
school, students are functioning in smaller/tighter indoor space.  Additionally, in 2019-2020, False Creek 
Elementary is scheduled to opening a second new division with the anticipated increase of another 22 
students.  Therefore, we continue looking at alternative spaces and ways to engage students, to 
encourage learning readiness.  Greater utilization of our outdoor space, for fresh air, exercise and 
outdoor education offers further opportunities to both extend student learning and to address student 
readiness for learning.  DPA (Daily Physical Activity)/circuit, nature studies and the integration school 
gardening activities are all strategies currently being used.  The Kindergartens have been doing 
Wednesday Walk and Talks where students go on nature walks to explore and make connections with 
their surroundings.   Additionally, the PAC Environment Committee organized nature walks/studies 
during Earth Week. We will continue to remind students and families to have appropriate outdoor 
clothing and footwear available to prepare students for outdoor recess and daily outdoor education.  This 
allows for the students to participate in placed based learning around their school surroundings on an 
increasingly regular basis. 
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We have continued to build student success through ADST learning activities, developing concepts of 
social emotional (perseverance, resilience, self-regulation), curiosity, exploration and problem solving.  
One Intermediate teacher noted that while her class had the opportunity to use a district lent coding cart 
in their classroom, she had partnered up her students for the purpose of trying out all the new apps.  
Students were provided with a 2-sided paper in order to document any administration blocks and their 
engagement level.  They were directed to record their information and describe the apps as if they were 
going to describe it to someone that has never tried it before.  She reported that their engagement with 
these apps was very high and that their threshold for persevering on a task was much higher before they 
gave up than with other kinds of activities.  Following the activity, this class compared their high level of 
perseverance in ADST activities to their resiliency in other areas in their life and many concluded that 
they tried harder and for longer periods of time. 

Similarly, in their work with Ozobots during the Gearing Up ADST workshops students were very engaged, 
were able to work independently, with very little behaviour management needed, and students generally 
seemed more motivated and more engaged.  One student, when asked how they felt about this activity, 
stated that they loved it!  They said that it was both fun and it took logic, so it was challenging, as well. 

In one of our primary classes, every Monday afternoon was Maker Monday and kids would have an 
opportunity to choose maker stations such as cardboard, stop motion, Keva planks, Lego and basic 
circuits station.  In another class, they took part in weaving activities using cardboard looms, designing 
and creating an artistic piece where they were asked to think about why they are picking each colour and 
how it made them feel.  In both cases, the teachers observed that the students loved the various 
challenges, shared ideas and would talk with each other, taking ideas from each other, and reassessing 
and reevaluating their creations as they went along.     

Activities were designed for active engagement in both the building/making aspect, as well as revealing 
self-regulation, perseverance, resilience (Personal Awareness Competency). Reflection during and 
afterwards is key to explicitly connect the maker mindset and language of the competencies (critical 
thinking, communication, personal awareness). 

 

2B. WHAT DO WE NEED TO RE-ADJUST? 
• Outline any changes or adaptations from previous plan.  Be sure to include rationale for why these changes should 

be made and how you believe that it will help. 

We change from our use of the word STEM/STEAM to ADST, as this is the terminology used in the BC 
Curriculum and is therefore less likely to seem dated over time.   Connecting the language of the School 
Plan to the language of the BC Curriculum will support the understanding that “the Applied Design, Skills, 
and Technologies curriculum builds on students’ natural curiosity, inventiveness, and desire to create and 
work in practical ways” (https://curriculum.gov.bc.ca/curriculum/adst/6), thereby communicating the 
rationale for embracing ADST experiences for students and its purpose for developing the core 
competencies of Personal Awareness, Communication and Critical Thinking. 

3.INQUIRY QUESTION (previously known as “Goal”) 
• Does the original question need to be readjusted/continued/changed given the results outlined above?  

We had a considerable amount of discussion about how ADST activities meet the needs of our students, 
and as such, we will continue with our question from year 1 “How will we move our ADST activities from 
theory to practice?”, as we see many benefits to ADST and will, therefore, to continue with our inquiry. 

https://curriculum.gov.bc.ca/curriculum/adst/6
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4. WHAT IS YOUR NEW PLAN? 
• Explain plan (i.e. specific activities for year 2) and any changes from previous plans 

Year 2 (2018-2019) was an application year, where we continued to expand on year 1 activities and 

participated in professional development that supported our school plan.   

Some of the many activities included the following: 

-puppetry intensive for 2 weeks (Division 12, 11, 9 and 3) 

-vermicomposting where there are class compost bins 

-Gearing-Up workshops (all divisions) 

-designing and creating their ideal Treehouse, (Div. 8, 11, & 12) 

-access to class licenses for IXL for all students in the school for extension math activities  

- received PAC funding to prepare a mud garden out of a repurposed sand table 

-purchased new laptops (with PAC and School grant funds) 

-plan to upgrade desktop computers in the computer lab  

-Similar to the co-design workshops project from last year (https://vancouver.ca/files/cov/youth-co-
design-workshop-summary.pdf), some grade 6/7 students were asked to develop about 30 paintings 
about the kids' love and attachment to their neighbourhood.  These painting were made into a large wrap 
that is now displayed on a fence along the seawall 

-We applied for and received our second Think Eat Green Grant.  We have new garden beds and the idea 
is that the kitchen supplies funded by the grant can facilitate classes using produce from the garden. 

-Growth mindset activities (utilizing the power of “not yet”) 

- Nigel Reedman, head of the ADST Department at Vancouver Technical School, worked with False Creek 
teachers on the November 9 Curriculum Implementation Day, to discuss Applied Design, Skills and 
Technologies.  False Creek Staff will look at how to create a more usable storage space for maker 
materials. 
 

-District coding cart initiative to place coding carts into classrooms is currently being piloted in Div. 1&2 

 

There was an increase the number of staff meetings for the direct purpose of sharing our learning (spread 

throughout the year).  Through our discussions, we strove for continuity of programming throughout the 

school, which included troubleshooting and adjusting our programming as we went along (looking at 

what works and what doesn’t work).   

We have begun to access broader community/parent support by connecting with parents through PAC.  

We have worked closely with the PAC Environmental Committee to bring new activities, presentations, 

and information to our learners.   

In Year 3 (2019-2020) we will continue to expand our ADST education programming and will strive to 

further involve the community and parents, broadening engagement and capitalizing on the vast 

community resources, in terms of community experts, relating to our school goals.  Additionally, we will 

explore the idea of high interest (and potentially school-wide), multi-age project times (ex. “club time”) 

during school hours where students work on ADST activities/projects together.  

https://vancouver.ca/files/cov/youth-co-design-workshop-summary.pdf
https://vancouver.ca/files/cov/youth-co-design-workshop-summary.pdf
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5. WHAT SUPPORTS WILL WE NEED? 
• Review and revise support plans for this year 

In order to support these new areas of learning, additional resources have been accessed/ordered this 
year, including additional laptop and desktop computers and class licenses for IXL (which uses BC 
curriculum).  Also, we have made many storage improvements so that we can work towards remaking the 
current science room space into a maker space resource room, in order to better support our ADST 
activities by maximizing access to ADST materials (which will allow us to do a lot more building).  We will 
continue to explore organizational options, such as the creation of ADST carts/rolling stations (ex. 
Cardboard cutting station, Duct tape station) and bins (ex. a bin of kitchen ,supplies, such as cutting 
boards, knives, metal bowls, etc., to use in classes and bin of outside education materials, such as 
clipboards and cushion, etc., to expand our use of our outdoor spaces), as well as creating a list of items 
that we would like to be included in this room.   

This central space for resources that support curriculum will include math manipulatives, art supplies 
beyond paper and other ADST materials  such as the following:  print making supplies, clay, one burner 
portable stoves, slow cooker, wooden Keva blocks, Lego, tie dye, weaving, stitching, rainbow loom, paper 
mache, plasticine, toothpicks, straws, marbles, beading trays and beads and snap circuits (just to name a 
few).  In order to purchase materials for resources to complete ADST projects, it is suggested that we 
make it a line item in next year’s budget.  Additionally, we may want to consider asking for donation from 
the community and shopping at second hand stores, where appropriate. 

We will consider using part of our school budget to release teachers for the expansion of our professional 
development beyond our classroom, looking for best practices.  Release time for teachers to see maker 
spaces in action at other educational institutions would be very beneficial, particularly in smaller schools 
like our that do not have extra flex rooms, along with additional time to work together and collaborate 
and share ideas.  We are particularly interested in seeing additional primary examples, observing 
teachers who are doing ADST activities daily, looking for websites that have links by grade level and 
exploring apps (i.e. Codesparks) for Ipads.  In addition, we will look community support, including grant 
opportunities, in obtaining ADST learning opportunities for our students.   
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6. HOW WILL WE KNOW WE’RE SUCCESSFUL?  
• Revise (If necessary) or repeat indicators from previous plan 

We will know what we are doing is working and making a difference for our learners when we see more 

K-7 involvement in ADST activities, including partnerships between intermediate and primary class 

collaboration, promoted and displayed around the school and when the anecdotal reporting reflects the 

successful increase in ADST activities, staff knowledge and community involvement.  Students will be able 

to innovate and explain/reflect on how they combined new ideas to come up with a new innovative way 

to solve a problem or invent/create something new.  We should be able to observe students persevering 

with a challenge and evaluating their own process of learning, instead of giving up on the first try to solve 

a problem.  We would expect to see an increase overall, in the engagement and excitement of students in 

the learning process.   

ADST activities will be used to enrich the curriculum weekly/more frequently in Year 3.  Students will be 

given time to discuss how their group communicated, their strategies and how they could improve next 

time. (e.g., mini- ADST challenges), in order to give them the foundation of becoming a better thinker.  

Consideration will be given to school wide initiatives in year 3. 

We will continue to increase opportunities for staff to engage in discussions around ADST activities, 

professional development and to share progress.  Our school office 365 group will continue to be used as 

a tool to create a document for the school plan which will be updated throughout the year. 

Also, we will continue to access broader community/parent support by connecting with parents through 

PAC and working closely with the PAC Environmental Committee to bring new activities, presentations 

and information to our learners.   

 

7.HOW WILL WE SHARE? 
• How will we make parents, students and other members of the community aware and involved? 

We will continue to make parents, students and other members of the community aware and involved in 
our school plan by sharing information through a variety of means, which could include our school 
newsletter, school website and through VSB media.  We will share photos of kids involved in ADST 
activities by email, the Homeroom App (free) and open house.  Staff and students will display their 
learning throughout the school on an increasingly frequent basis.  In addition to report cards, conferences 
and student portfolios, we will work towards replacing one of our reporting periods (conference dates) 
with a celebration of learning open house, displaying student projects and inquiry-based learning 
throughout the school.  
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District-wide Aboriginal Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Aboriginal histories, traditions, 
cultures and contributions among all students. 

1. What do we know about the Aboriginal Learners in Our School? 
• Include numbers of students, grade levels, etc. 

We currently have 8 Indigenous learners (5 in grade six and 1 in grade four, 1 in grade three and 1 in 

grade one) attending False Creek Elementary School.  They have not required additional supports for 

their learning.  These students are provided opportunities within the regular curriculum to support 

learning about Indigenous culture, history, traditions and contributions. 

 

2. WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL 

LEARNERS IN REGARDS TO THIS GOAL? 
• List examples of pro-d, special events, speakers, curricular integration, routines and customs, etc. 
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We have worked towards supporting all learners, with regards to our District wide Indigenous goal, in 
various ways including special speakers, resources, professional development, curricular integration, 
routines and customs and special events. 

Speakers: 

• Robert Clifton and Amanda White set up the Turtle Island (B.C. Blanket) activity and walked kids 
through first contact and colonization of Indigenous people in Canada. 

• Invited the Fresh Air Learning School to do outdoor lessons, requesting that one of our focuses be 
local First Nations connections to the environment.  They went outdoors and learned about how 
to use nature in a sustainable way.  Kindergarten classes collected plantain and will be using it to 
make a homemade herbal salve for cuts, scrapes and stings. They learned that many things come 
from our natural environment. 

• Kindergarten teachers invited parents to come in and share their skills and knowledge at the start 
of the year as part of our Community theme and throughout the year they were invited in to 
share their knowledge and engage students in interactive ways.  Some examples of jobs: nurse 
presentation and how he helps the community - brought in stethoscope and students got to use; 
technology and prosthesis and how it helps people that are disabled; parent that’s an actor 
taught students drama game; parent came in to teach students how to make dyes from plants 
and created a picture using the dyes made; and many more.  Connections were made recognizing 
that “Learning involves generational roles and responsibilities.” 

Resources: 

• Oral reading of Westcoast First Nations’ mythical stories 

• A dedicated area in the Learning Commons for all ‘vetted” Indigenous resources 

• Novel studies and Lit circles using First Nations/ Indigenous themed books 

• Requesting materials to incorporate Indigenous perspectives in all aspects of the curriculum. 

Professional Development: 

• All day onsite Pro-D for teachers on Aboriginal Education with Robert Clifton and Davita 

Curricular Development: 

• Residential school unit in term 1 

• Learned about salmon, life cycles and habitats 

• Studied the Capilano River Indigenous fishery 

• Learned about how the Inuit survive in their environment. Compared their life with ours. 

• Inuit art study 

• Using looms in Knitting Club 

• Talked about our personal/family traditions and celebrations and then discussed Indigenous 
Peoples’ traditions 

• Traditional Coastal Communities Unit 

Routines and Customs: 

• Meeting at the carpet in a circle and using a talking stick approach to sharing 

• Referring to the First Peoples Principles of Learning in our everyday interaction and living.  For 
instance, recognizing that learning takes patience and time and that learning involves recognizing 
that actions have consequences 

• acknowledgment of ancestral territories of the Coast Salish People is spoken at the beginning of 
assemblies and presentations, and information on Indigenous contributions to Canada is 
integrated into the Remembrance Day ceremony 

Special Events: 

• Weaving with looms 
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• Attended Vancouver International Children’s Festival production, called Iron Peggy, a story that 
introduces WWII history and shares a touching testimony that not only celebrates the First 
Nation participation in the war effort but also a young girl’s personal victory) 

• Reconciliation Feathers to be displayed at the VSB 

 

3. WHAT WILL WE CONTINUE TO DO IN THIS AREA? 
• List continuing and new initiatives 

We will continue to strive to teach Indigenous content authentically by incorporating Indigenous 
culture (ex. Guest speakers, such as Yuklanaas, has given one of our teachers the right to teach 
students to weave in the style in which she taught the students last year), history, and traditions 
throughout the curriculum and exploring Indigenous plants and their uses in our 
school/community garden plots.  We will weave the Aboriginal Principles of Learning across 
curricular activities and within our daily classroom lives across the grades, including teaching 
Indigenous ways of decision making and discussing in talking circles.  

Additionally, Staff will plan professional development workshops to increase their knowledge in 
this area and will explore available resources and student field studies to places such as the 
Museum of Anthropology, the Musqueam Learning Centre and YVR.  One such student learning 
opportunity will include an Inquiry into ‘What is Wealth?’ from personal perspective and 
Indigenous lens?  Division 1 will visit the MOV to do a workshop on Resilience and Reconciliation.  
As well, teaching Indigenous way of decision making and discussing in talking circles will be 
continued and explored in many classrooms, a practice that is supported and used by the school 
administration in order to create a safe environment in which students can share their point of 
view with others. 

 

4. HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS 

AREA? 
• Include both data-driven and anecdotal examples 

• Give opportunities for student, staff and parent voice 

We know that we are being successful in this area because most of our Indigenous students are meeting 
academic expectations and adjusting well at school, socially.  In addition, non-Indigenous students are 
being taught about Indigenous contributions and perspectives in Canadian history and society.  Students 
are exploring, discussing and showing appreciation of Indigenous art, cultures, traditions and ways of 
knowing, including a general interest in First Nations mythology.  Further, intermediate classes are taught 
post-colonial Indigenous history, including the effects of residential school, for students to understand 
the challenges Indigenous people face today and our hope to eliminate discrimination and stereotyping.  
Anecdotal reporting reflects a successful increase in amount and depth of activities and staff knowledge.  

 

 


