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Vancouver School District 
School Plan for Carnarvon Elementary 
Year 3:  2019-2020 of 3 Year Plan, 2017 - 2019		 

 

Due to the Covid-19 pandemic, current school plans have been carried forward to the 2021/22 school 
year. 

 GENERAL SCHOOL STORY:  
 

Carnarvon Elementary School is located on the west side of Vancouver. This year we enrolled 
approximately 355 students, and have an extremely dedicated staff and parent partners. Our school is on 
one level, and is wheelchair accessible. We are fortunate to have one of Vancouver’s only universally 
accessible playgrounds on our school grounds. Our vision of success in learning for each student is 
articulated in our mission statement. We strive to create a safe learning environment so all students can 
learn and contribute to the community. 

We actively focus on supporting learning in all dimensions: academic, artistic, physical, social and 
emotional. We pride ourselves in the high level of curriculum enrichment we are able to provide through 
the joint commitment of staff, parents and community partners.  Carnarvon students come from many 
different cultural backgrounds. We currently have 40 students who are English Language Learners (ELL). 
Twenty-five of our students have ministry designations for their special needs.  Eleven of our students are 
International students, temporarily relocated from other countries and studying in Canada for at least 
one year. Ten of our students are of Aboriginal ancestry.  Enrichment opportunities enable our students 
to learn beyond the curriculum and work towards our Mission Statement. Some of our enrichment 
opportunities that we have offered over the past few years have been: 

Academic – Math competitions (Gauss Math – Gr. 6 and 7), guest speakers on curricular topics, 
participation in district and provincial enrichment programs (“Spaghetti Bridge Building,” UBC STEM 
competition, “Destination Imagination,”), Robotics program,  classroom-based field trips 

Artistic – School-wide concerts/performances, visual arts workshops, as well as professional and visiting 
artist performances. 

Physical – School teams: cross country running, volleyball, basketball, track and field, badminton, 
“Ultimate” frisbee 

School Clubs - Quidditch, 100 KM club, Student Council, after school programming. 

Curricular opportunities - primary skating, “Gym Sense” gymnastics program for Primary students, 
“Ultimate Frisbee” program for Intermediate students , “Bollywood” dance program”, and in-class Action 
Schools programs. 

Social/Leadership – Numerous leadership and service opportunities include: school safety patrol, buddy 
classes, library monitors, assembly leaders, Technology Club, and special awareness projects to raise 
funds or donate items to charities such as Terry Fox, SPCA, Red Cross and Children’s Hospital. 

Emotional – Saleema Noon sexual education program, school-based counselling programs. 

Four years ago, a group of teachers began an inquiry group around the question, “How can we help the 
students in our school community achieve in Math?”  Classroom and resource teachers were surveyed 
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and a few consistent themes emerged.  It was found, that many of our students did not feel that they 
were strong or capable in math and were uncomfortable persevering when questions were initially found 
to be difficult.  It was noticed that students as young as five years old, in Kindergarten, did not see 
themselves as being capable in Math. 

Two year ago, this topic was chosen by the staff as one of the school goals with a particular focus on how 
student attitudes towards math affect their skill development and progress.   

The inquiry question, “How do we explore ways to foster and promote a growth mind-set towards 
math and improved math skills?” was initiated in conjunction with an inquiry book group on Carol 
Dweck’s book, “MindSet.”    

Over the past three years, teachers and support staff worked with students using mind-set language with 
students. At the end of each of the first two years, students from Grade 1 to Grade 7 were surveyed 
regarding their attitudes towards Math and their learning in Math - the results of these surveys were 
tabulated and their growth was indicated.  The Intermediate students also had the opportunity to 
express “why” they felt the way that they did for their answers.  During this time, primary and 
Intermediate staff worked with a number of activities and strategies with their students and many staff 
engaged in individual and group professional development in the areas of Math and growth mind set.  
Some examples are: 

• Math Inquiry group/book clubs and professional reading/discussion:  “Mathematic Mind Set” by 
Jo Boaler, “Multiplicative Thinking” by Carole Fullerton, “Open Questions for Rich Math Lessons” 
(K-9) by Marion Small, “Intentional Talk” by Kazemi and Allison Hintz,“Embedding Formative 
Assessment” by William and Leahy, “Visible Learning in Math” by John Hattie and “Good 
Questions – Great Ways to Differentiate Mathematics Instruction by Marion Small. 

• CSL District Inquiry Project – “How Might Formative Assessment in Math Contribute to Student 
Growth Mindset in Math?” – group of staff participated 

• The school purchased and Gr. 1-6 teachers used the “Maximizing Math” program from the 
Edmonton School District –a combination of hands-on, project-based and written activities which 
coordinate well with the new BC Ministry of Education Math Curriculum.   

• Incorporating more hands-on and project-based Math activities, deliberately made real-world 
connections to Math lessons and displayed math in different ways 

• Incorporated math games into math lessons (e.g. dice math, card games) 
• Incorporated open-ended and cooperative tasks into math lessons 
• Focused on process and thinking during math tasks and assessment 
• Used marking schemes that emphasized steps and strategies instead of just the correct answer 

  

 WHAT DID WE SEE? 
 

Last year, the staff decided to expand the focus on a growth mind-set across all curricular areas, 
finding opportunities to incorporate the Core Competencies.  They also felt that it was important to 
include a new inquiry question which coincided with the school’s direction.  These two inquiry 
questions are: 

 “How do we foster and promote a growth mind-set in students, across all curricular areas, in 
conjunction with the development of student Core Competencies?”  

How can we incorporate flexible learning environments, technology and inquiry and question-
based approaches into our programs to better connect our students to their learning? 
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Our School Plan directly connects to the following goals and objectives in the VSB District Strategic 
Plan: 
Goal 1:  Engaging our learners through innovative teaching and learning practices  

• Supporting the implementation of the curriculum 
• Providing increased opportunities to connect students to their learning. 
• Enhancing assessment and reporting strategies to support teaching and learning. 

Goal 2:  Building capacity in our community through strengthened collective leadership 
• Supporting professional networking opportunities and collaborative practices for our staff. 
• Supporting professional development opportunities for staff in the implementation of the 

curriculum 
• Enhancing and supporting opportunities for student voice. 

The staff incorporated the following strategies and activities for students and professional development 
for themselves into their year’s work, in relation to our two goals: 

Continuation of Growth Mind Set in Math: 
• staff professional development in hands-on and cross-curricular math instruction through “lunch 

and learns” and Professional Day activities (Carol Fullerton – “Growth Mindset in Math”) 
• increased opportunities for students to work with open-ended questions in Math and improve 

“risk-taking” in problem solving – both at the primary and intermediate levels 
• increased use of formative assessment in math programs (i.e. moving away from timed tests to 

projects and assignments which involved applying mathematical concepts learned in a real-world 
context) 

Growth Mind Set across the curriculum with connection to the Core Competencies: 
• Use of teacher modelling of the language of a “growth mind-set” and recognizing examples in the 

classroom and in the school, as a whole 
• Student self-reflections at the end of units 
• The use of “yet” language in the classroom 
• Regular and timely feedback on student work and opportunities to self-reflect on ways to 

improve work 
• Continued use of written and oral feedback for assignments as opposed to “scores” or “marks” 
• Student self-assessments looking at current work and comparing it with earlier work to see 

progress, across subject areas 
• “Inquiry Mindset” workshop for staff with Rebecca Bathurst-Hunt 
• Read “The Dot” by Peter Reynolds to promote a growth mind-set at the beginning of the year – 

primary and some intermediate classes 
• Starting the year posting quotes from famous individuals based on “growth mindset” – discussion 

pieces and year-long reminders 
• Regular discussions in class about having “grit” – not giving up, trying new things and improving 

on having a more positive mindset 
• Reinforcement, with students, that learning is a process 
• Use of “growth” language across all subject areas 
• Continued development of students as “leaders” in the classroom and across the school – leading 

class activities/games, helping younger students 
• Student goal-setting, reflection on these goals and self-directed progress reports on these goals 
• Pro-active, positive language in feedback – providing targets for improvement 
• Student reflections in relation to the Competencies at the end of major projects 
• Focusing on “mistakes” as opportunities to learn – discussed, modelled and practiced 
• Providing students with the message that risk taking and mistakes are valued 
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• “Roots of Empathy” program supporting students’ awareness of their development from birth 
through childhood and helping them reflect on milestones in their lives 

• Use of writing rubrics and writing portfolios  so that students can see their progress 
• Use of children’s literature to promote a growth mindset – i.e. “Bubble Gum Brain”  

Incorporating flexible learning environments, technology, inquiry and question-based approaches: 
• Increase in theme-based learning 
• Use of role-playing to demonstrate student learning 
• More projects of choice for students – personal interest projects, extensions of interest 
• Increase in “conversation time” at the intermediate level – opening ideas, “building inquiring 

minds,” questioning, debating, having student generate their own questions about a topic 
• More access to technology as iPads are distributed into classes from the iPad cart – quicker 

access to technology throughout the day 
• Regularly having students use technology to demonstrate their learning (PowerPoint, video/voice 

recordings, research) 
• “Salmonids In the Classroom” Project inquiry project at the primary level 
• Incorporation of STEM projects throughout the year – promoting student success around the 

process as well as the product – involving student collaboration, asking questions, planning, 
creating, improving and reflecting 

• Inquiry projects connected to the school garden 
• Choice of workspace 
• Choice in presentation of final projects 
• Starting class with a “big question” 
• Use of a variety of iPad apps to showcase learning 
• Inquiry questions to start themes – Black History Month, Caring for the Environment, various 

Social Studies units 
• “Problem of the Day” 
• Inquiry approach to oil sands stakeholders research, comparison of systems of government in 

various countries, using social media for marketing group “food trucks” and using technology to 
represent data from “sales” during food truck project 

• Building structures – using design failures to learn from 
• Visits to the “Apple” store, learning coding – the term, “debug” has been used in the classroom 

when a variety of problems arise 
• Use of “Book Creator” to summarize stories, incorporating the elements of a story 

For the third year, the same anonymous survey questions, in the “Growth Mind Set Survey” were 
administered to students who completed a similar survey over the past two years.  Over the past two 
years, the focus of the survey has been on “Math”, however in conjunction with the progression this 
year to include all subject areas in the “Growth Mind Set” the questions in the survey were 
generalized across subject areas (as indicated on the following charts).   

This year, all of the students in Grades K-7 completed the survey – in written format with an 
opportunity for comments from the students in Grades 3-7 and with a “Yes” or “No” secret hand vote 
from the Kindergarten to Grade 2 students (after the questions had been fully explained to the 
students).  Due to the written detail of the questions, we did not have the primary student write 
written responses – they were just asked for a “Yes” or “No” answer.    
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MINDSET SURVEY - COMPARATIVE BY GRADE - PRIMARY  -  YES                                                                               
(2017/2018   questions/results) - following the same students across two years (17/18-18/19)    

 2018/2019  questions/results           K         Gr.  1          Gr. 1          Gr. 2            Gr. 2          Gr.3                    

QUESTION 18/19 18/19 17/18 18/19 17/18 18/19 

(I enjoy learning math.) 

I enjoy learning. 

84% 88% 82% 83% 83% 92% 

(I am good at math.) 

I am good at academic 
subjects. 

63% 94% 91% 77% 71% 81% 

(I use math every day.)  

I use what I learn every day. 

56% 66% 58% 55% 77% 65% 

(Math is fun.)  

School is interesting/fun. 

66% 94% 80% 53% 71% 73% 

I like challenging problems. 

I like challenging questions. 

50% 56% 69% 60% 49% 51% 

Mistakes help me learn. 75% 71% 82% 85% 89% 97% 

I learn best when my teacher 
tells me the exact steps to 
follow.  

75% 68% 96% 74% 74% 81% 

It bothers me to get a wrong 
answer. 

44% 56% 31% 26% 37% 35% 

I like to figure out math 
questions on my own.  

I like to figure out things on my 
own. 

72% 88% 98% 77% 91% 70% 

I can learn from other 
students. 

78% 68% 78% 66% 60% 57% 

There is only one right way to 
solve a math problem  

There is only one way to solve 
challenging problems. 

28% 44% N/A 15% N/A 24% 

I am comfortable talking about 
my mathematical thinking. 

I am comfortable talking about 
my thinking when I solve 
problems.  

66% 59% N/A 43% N/A 49% 
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MINDSET SURVEY - COMPARATIVE BY GRADE (INTERMEDIATE) - YES 
(2017/2018 questions/results)      - following the same students across two years (17/18-18/19)                                                                                

(2018-2019 questions/results)         Gr. 3     Gr. 4        Gr. 4      Gr. 5          Gr.5       Gr. 6       Gr. 6     Gr. 7 

I make mental pictures when I 
read math problems or 
numbers. 

 I make mental pictures when I 
read problems or questions.  

69% 66% N/A 70% N/A 46% 

Students who get better grades 
than me are smarter than me. 

Students who get better marks 
than me are smarter than me. 

63% 34% N/A 34% N/A 41% 

QUESTION 17/18 18/19 17/18 18/19 17/18 18/19 17/18 18/19 

(I enjoy learning math.)  

I enjoy learning. 

83% 96% 83% 85% 96% 90% 74% 90% 

(I am good at math.) 

I am good at academic 
subjects. 

94% 82% 92% 84% 90% 78% 83% 73% 

(I use math every day.)  

I use what I learn every day. 

75% 80% 88% 76% 78% 58% 67% 54% 

(Math is fun.)  

School is interesting/fun. 

81% 86% 73% 71% 76% 48% 70% 63% 

(I like challenging problems.) 

I like challenging questions. 

78% 67% 60% 75% 74% 75% 76% 65% 

Mistakes help me learn. 86% 98% 92% 93% 96% 93% 83% 92% 

I learn best when my teacher 
tells me the exact steps to 
follow.  

78% 73% 63% 58% 68% 63% 65% 60% 

It bothers me to get a wrong 
answer. 

25% 37% 35% 46% 36% 40% 54% 56% 

(I like to figure out math 
questions on my own.)  

I like to figure out things on 
my own. 

86% 68% 77% 80% 54% 53% 72% 63% 

I can learn from other 
students. 

75% 98% 73% 75% 92% 80% 80% 97% 
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(There is only one right way to 
solve a math problem.) 

There is only one way to 
solve challenging problems. 

N/A 29% 8% 11% 4% 8% 9% 17% 

(I am comfortable talking 
about my mathematical 
thinking.) 

I am comfortable talking 
about my thinking when I 
solve problems.  

N/A 51% 46% 64% 54% 40% 52% 54% 

(I make mental pictures when 
I read math problems or 
numbers.) 

 I make mental pictures when 
I read problems or questions.  

N/A 61% 50% 67% 54% 63% 65% 69% 

(Students who get better 
marks than me are smarter 
than me. 

N/A 18% 15% 18% 12% 40% 30% 29% 

 WERE WE SUCCESSFUL? 
       In classes, teachers have found the following anecdotal results from the work that they have 

done with students this year and the opportunities that they have provided for them: 

 
• Students are showing steady skill development and a willingness to improve and revise 

assignments 
• Intermediate students are asking few questions about percentages and letter grades 
• In conferences, students are able to articulate their strengths, areas of improvement, plans and 

growth. 
• Due to choice, students are recognizing that being with friends may not always be the best 

learning environment. 

From the survey which students in Grades Kindergarten to Grade 7 completed, we have noticed an 
overall improvement in intermediate grades in student enjoyment of learning and an equally positive 
attitude from our primary students.  Equally as positive was our students’ attitude towards making 
and learning from mistakes and willingness to make “wrong answers” in the process of learning.  
Students are aware that that there are numerous ways of solving problems, and generally like to 
solve problems independently.  As they have become more experienced in solving problems with 
others, they are realizing the assets in learning from others, as well.  Over the years, our students 
have become more comfortable with and interested in solving challenging questions or problems as 
they have gained more confidence and experience.  They have become less reliant upon teacher-
directed instructions, as well.   Our students have become increasingly confident in their academic 
abilities and we see this confidence increase as they move through the primary into intermediate 
years.  
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        An area in which we will continue to focus on, as per our second goal of flexibility in learning 
environments, continued use of technology and inquiry-based learning, is how to “tweak” and 
maintain student interest in learning and how it relates to their lives.   
 

 

HOW HAVE WE SHARED? 
 

 
• Sharing of ideas, projects and  knowledge across classes and grade levels 
• Presenting information and progress at PAC meetings by staff and students 
• Continuation of the “Heritage Fair” including more grade levels 
• Continued inclusion of student work and school focus in newsletters 
• Bulletin board examples  
• Students share problem sets with parents and work on them together 
• Teachers used growth mind-set language in assessment and report card comments 
• Monthly Newsletter in some classes – including a monthly quote which emphasizes a growth 
•  mind-set and includes website and video links which give information about growth mind-set 
• Student-led conferences 
• Reflections in Learning Logs 
• Staff members shared ideas/strategies/resources  amongst themselves 
• Class calendars in some classes to keep parents/families updated 

WHAT ARE OUR NEXT STEPS?  
  

The staff feel that they wish to continue focus on the second inquiry question for another year. 

(How can we incorporate flexible learning environments, technology and inquiry and question-
based approaches into our programs to better connect our students to their learning?) 

They wish to further develop skill in working in these areas with students. They feel that they are still 
at the early stages of professional development and wish to continue our overall school growth. 

As per last year, we will continue to focus on: 
• Organizing classes in ways that provide opportunities for teachers to develop a mindset that sees 

all students as a group of learners with a range of needs and interests 
• Focusing on personalizing learning for students 

 
• Continuing, as a staff, to redesign our Library space using current research, to best support to 

curriculum and the needs of our students 
• Continuing to build and refine our use of technology (hardware, software, programs, professional 

development) in the school to support student learning.  

 Based on staff observations, MDI and EDI results and conversations with staff and parents we have 
observed an opening for activities and programs related to Social and Emotional Learning.   This year, we 
have worked on a “Kindness” initiative with students, across grades, incorporating lessons and activities 
(classroom and whole school) from a number of programs.  The sub-topics that we have explored are 
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“Integrity” “Care for the Environment,” “Care for the Community” and “Care for Others” and will 
continue to work on these theme into next year.  The topic of social and emotional learning is being 
considered as one of our next multi-year goals.   

 

District-wide Indigenous Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Indigenous histories, traditions, 
cultures and contributions among all students. 

 WHAT DO WE KNOW ABOUT THE INDIGENOUS LEARNERS IN OUR 
SCHOOL? 

 
• In the 2018-2019 school year, Carnarvon has had 10 Indigenous Learners in the school – One 

student in Grade 6, one student in Grade 4, one student in Grade 3, four students in Grade 2, one 
student in Grade 1 and two students in Kindergarten.   
  

 WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL LEARNERS 
IN REGARDS TO THIS GOAL? 

 

Over the year, staff have incorporated the following into their teaching programs: 
• Working closely with Deana Michel,  our Indigenous Enhancement worker, to incorporate 

indigenous ways of learning and themes across the curriculum 
• Making use of school-based resources – books and DVD’s on an indigenous focus 
• Use of indigenous stories from picture books to support student learning and discussion on 

community, environment, social responsibility and indigenous histories 
• Discussion Indigenous principals of learning with students and directly link to classroom activities 
• Introduction of  aspects of local indigenous culture through projects such as the “Salmonids in 

the Classroom” program – importance of salmon, seasonal cycles 
• Included a component in research on “countries” in Social Studies of the indigenous peoples of 

each country 
• Presentation by Joyce Perrault,  to Intermediate classes – “The 7 Sacred Teachings” 
• Burnaby Art Gallery Soapstone Carving program in art 
• Bill Reid print making workshop 
•  Use of a talking stick in class discussions  
• In depth study on residential schools at the intermediate level -  use of “The Secret Path” 
• Incorporating indigenous perspectives on the environment studies (i.e. the oil sands) 
• Incorporating indigenous themes into art projects – form line art in print art and sculptures, 

totems as art and family connections 
• The cedar – importance in indigenous cultures 
• Visits to the UBC Museum of Anthropology for the “Cedar Stories” program 
• Visits to the public library for author visit – “Animals of the Salish Sea” by Melaney Gleeson-Lyall 
• Drawing connections to contributions of indigenous peoples in our history and community 
• Use of picture book, “6 Cedar Trees” to connect indigenous culture to the Core Competencies 
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 WHAT WILL WE CONTINUE TO DO IN THIS AREA? 
 
• Continue to work with Deana Michel, our indigenous enhancement worker, to develop both 

classroom-based and school-wide learning opportunities for students and staff on aboriginal 
themes 

• Continue to increase the incorporation of the Indigenous Principles of Learning across the 
curriculum, at all grade levels.  

• Continue to find ways to incorporate indigenous topics and issues into all curricular areas 
• Continue to bring in school-wide performances, speakers and storytellers who can contribute 

to  increasing  knowledge, acceptance, empathy, awareness and appreciation of Indigenous 
histories, traditions, cultures and contributions among all students and staff 

• Devote another Professional Day in 2019-2020 towards developing concrete strategies for 
incorporating aboriginal themes and the Principles of Learning into the new curriculum  

 

 

 HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS AREA? 
 
• Students have been able to link their previous learning about Aboriginal history and culture to 

this year’s activities, especially the importance of salmon to the coastal Aboriginal groups 
• Many students, again this year, selected Aboriginal themes and topics for this year’s Heritage Fair 

or selected topics with a component of significance to Aboriginal peoples.  
• Because this is an ongoing school goal, the students have continued to build upon their 

knowledge base and background knowledge from previous years in learning new concepts. 
• There is more interest shown and questions from students around aboriginal knowledge and 

issues 
• Teachers are incorporating more aboriginal content and connections across the curriculum. 
• Students have a greater understanding of residential schools, as found in discussions 
•  We are in the process of developing a survey for students which can more specifically indicate 

their knowledge and attitudinal development in this area 

 

 

 


