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Vancouver School District 
School Plan for Sir Sandford Fleming Elementary 
Year 1:  2021-2022 of 3 Year Plan, 2021- 2024   

 

 GENERAL SCHOOL STORY (TO BE UPDATED EACH YEAR) 
• What are the important demographics of our community? 

• What are the unique, positive characteristics of the school? 

• What are our assets – what do we celebrate (including student intellectual achievement)? 

Sir Sandford Fleming Elementary School serves 407 Kindergarten to grade 7 students. The new building, 
launched Sept 2020, is organized in five learning communities – Maple (Kindergarten), Willow (Gr 1/2), 
Cedar (Gr 3), Sitka Spruce (Gr 4/5), and Arbutus (Gr 6/7). Each learning community is comprised of four 
classroom teachers and support staff. The staff share space, plan together and sometimes teach together 
to meet learner needs. Besides the internal space, once the new school grounds are available to students, 
Fleming will have numerous outdoor learning spaces with gardening and exploration in mind, inviting 
classes to extend learning beyond the classroom walls.  

Of the 407 students, approximately 55% speak one of 20+ languages as their first language. Punjabi, 
Tagalog and Vietnamese are dominant languages, second to Tamil, Spanish and Arabic. Approximately 5% 
of the students represent Indigenous Peoples. Approximately 3% of the population likely identify as 
white. We celebrate many cultural celebrations and learn from each other through our appreciation for 
diversity.  The students are also great athletes, appreciating the opportunity to play team sports.  

The community’s socio-economic status warrants our school being referenced as a Tier II inner city 
school, which provides us with additional staffing to service our students (a full time Youth and Family 
Worker, more counselling time, a part-time District Literacy Enhancement Teacher), access to out of 
school programming and a lunch program to help better meet the needs. We appreciate our various 
community partners, who offer out of school programming, snacks and child care within our community.   

Our school priority is uniting over the spirits of belonging, mastery, generosity and independence, and 
looking at these spirits through the lens of equity and excellence.  We are also committed to ensuring our 
learners are strong readers. We are a Collaborative Early Literacy Intervention (CELI) school with a focus 
on 1 to 1 and small group intervention through an Early Literacy Teacher. Our staff is committed to 
collaboration and shared decision making within their learning pods and through collaborative inquiry.   

Our students are incredibly responsible, strong in character, and appreciate leadership opportunities.  
They embrace opportunites to build school spirit and raise awareness of current issues. Our intermediate 
students (and staff) are social activists who love to share their voice on the streets surrounding our 
school to raise awareness for #ClimateChange, #BlackLivesMatter, #Anti-AsianRacism, and all matters 
Indigenous.  Our older students also assist younger students with inclusion and fair play, and partake in 
leadership opportunities for the benefit of our school community. 
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 WHAT DO WE KNOW ABOUT OUR LEARNERS? (SCANNING) 
• Describe the overall strengths as well as the needs of the learners. 

• What is going on for them? 

Scanning tells us that generally: 
• Students are polite, courteous, respectful and compliant 

• Students have strong family bonds 

• Students are predominantly cared for by extended family members resulting in few students entering 
school with preschool experience 

• Students are not realizing their fullest potential and often do not see themselves as capable and able to 
succeed 

• Students have diverse backgrounds and drastically different life experiences 

• Students enter Kindergarten with few school readiness skills, resulting in a high percentage of learners not 
meeting learning targets in the early years 

• There is a wide range of strengths and academic levels within classes 

We also realize, with our high ELL population, that our students translate for their parents and often find 
themselves in a power position, informing their parents of what they need to know.  This places a high 

level of responsibility on our students.  Often, parents 
are unaware of or unable to help with school work. 
This creates an equity issue that our school is working 
to address.   

While discovering what was going on for our learners, 
it became apparent that we needed to change the 
narrative of low expectations within our community to 
one of excellence.  We needed to narrow the gap so 
that everyone shines and feels confident and 
successful, no matter the circumstance.   

 

 

 WHAT EVIDENCE SUPPORTS WHAT WE KNOW ABOUT OUR LEARNERS? 
(SCANNING) 
• What is the evidence that we already have that supports this hypothesis?  

• School and district data, letter grades, attendance anecdotal, surveys, etc….EDI, MDI, student voice such as TTFM, 
etc. 

Our most relevant evidence that 
supports our scan, is data 
gathered through the 
Collaborative Early Literacy 
Intervention (CELI) program which 
keeps close tabs on students by 
administering a Kindergarten 
protocol every January and June 
to our most at-risk learners, and 
supporting and monitoring these 
students through to grade 3.  
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During the 2019-20 school year, we were concerned to see an upward trend of 
students not meeting expectations and needed to stop this trajectory.  We 
committed to unpacking 2013-2019 data collectively as a school primary team, as 
to understand the upward trend of at-risk students.   

Six years worth of data (see graph above) revealed that in January, 59% to 87% of 
Kindergarten students were at risk with their literacy development.  By the end of 
June, it ranged from 22% - 51% who remained at risk.   

As students are tracked closely over time, 2018-2019 data also confirmed that 
68% of Fleming’s Kindergarten at-risk students who were now grade 1 students, 
were still not meeting grade level expectations in June (compared to the CELI 
district average of 33%).  Of the remaining at risk students, 24% were minimally 
meeting, 4% were fully meeting and 4% were exceeding.   

Data does not exist for the 2019-20 school year and, at the time of writing this 
school plan, 2020-21 data is being collected.   

We began asking ourselves: 
• How can teachers elicit and guide students towards their full potential?   

• How can we narrow the achievement gap?  

• How can we work towards equity and excellence for all? 
• How can we ensure everyone thrives? 

 

 

 

 WHAT FOCUS EMERGES FROM THIS EVIDENCE?  (FOCUSING) 
• Which learners and which areas will we be focusing on? 

• Where are we connected? 

• How does this focus connect to the district strategic plan? (Quote Strategic plan goal/objective #) 

• How does this focus connect to the Aboriginal Education Enhancement Agreement? (Quote AEEA goal/objective) 

• How does this focus connect to the redesigned curriculum including the big ideas, core competencies, curricular 
competencies, etc.? 

It is clear that we need to focus on a core group of learners who are not meeting reading targets.  

Our hunch was that a balanced literacy program needed unpacking. If we focussed on all aspects of a 
balanced literacy program, would this change? Would it create equity-centered classrooms where 
everyone shines?  The work of excellence and equity began to unfold by developing this hunch and 
focussing on improving a universally designed in-class program for all learners instead of believing that a 
targeted pull-out program would solve the gaps.  There were too many children that needed literacy 
intervention so the attention had to turn to optimizing classroom universally designed literacy 
experiences. 

The CELI teacher shared a message with the primary (K-3) team: 

What can we do to help these little people?  Sometimes it’s easy to get bogged down and feel like 
you have even more to do, with less, and that the kids seem to need more and more instruction to 
get to the same place. But try to remember that these little people need us to provide a rich 
environment for their learning. We are tasked with giving them our absolute best reading and 
writing instruction that will be with them for the rest of their lives. It’s a huge impact we can have. 
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One of the things I truly love about this school is how collaborative everyone is. People talk and 
support each other, daily. I believe that all of you are our best resource.  

Although every one of the VSB 2021 Strategic Plan Guiding Principles resonsate with our focus, two are 
most relevant . . .  

Collaboration:  We value strong relationsips and open communication to promote the sharing of ideas 
and practice.  Fleming teachers needed to learn and work together to make a difference. 

Excellence:  We strive for excellence in everything we do. 

As for the goals of the Strategic Plan, engaging our learners through innovative teaching and learning 
practices to connect students to their learning and to achieve increased academic success and building 
capacity in our community by supporting professional networking opportunities and collaborative 
practices, speak closely to our focus.   

The Aborigial Education Enhancement Agreement offers the Mastery goal (to ensure Aboriginal students 
achieve academic success in Vancouver schools and that they participate fully and successfully) as a key 
highlight for our focus.   

The Redesigned curriculum (big ideas, core competencies, curricular competencies) asks that educators 
help students set goals for next steps, reflect on progress, self-assess, practice and begin again.  Literacy 
is a foundational skill, essential to a child’s ability to understand in order to accomplish one’s goals. 
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 INQUIRY QUESTION (FOCUSING) – PREVIOUSLY KNOWN AS “GOAL” 
• What is leading to this situation for our learners? 

• How might we be contributing to this? 

• From what we know, what is the most important work that we can do to improve the success for our students? 

• What key areas of learning will we focus on? 

During an abbreviated 2019-20 and then throughout the 2020-21 school year, primary teachers have 
been meeting to address the literacy dilemma. Here is street data captured through the voice of a 
teacher: 

 It is evident that each and every member of the K and primary team are, like the 
main character in The Flight of the Hummingbird, committed to making meaningful 
change in the literacy outcomes of our students.  If you are not familiar with this 
story, a determined hummingbird does everything she can to put out a raging fire 
that threatens her forest home.  The hummingbird – a symbol of wisdom and 
courage – demonstrates that doing something is better than doing nothing at all.  
The pendulum of what is ‘best practise’ constantly swings back and forth and with 
each wing, programs and methods pass away as others are born.  It is easy to doubt 
the ‘what’ and the ‘how’ of our daily practise with students.  We know primary 
students learn to read and write on a developmental continuum that affords them 
the ‘gift of time’. Today, as I listened to each teacher speak, it became very clear that 
we as primary teachers work on a continuum too and that each teacher brings rich 
slices of ‘best practice’ into their teaching sphere. When my grade 3 students share 
memories of what they did in previous grades, they connect me to their previous 
teachers and literacy experiences.  I desire to understand what programs or practices 
shaped their literacy development up to that point so that I can ‘build on’ them.  In 
this way, teaching K is much different than teaching grade 3. How then, can we ‘build 
on’ our students’ past literacy experiences? What strategies, methods and programs 
can successfully be used and woven through successive primary years to strengthen 
and secure students’ reading and writing gains? What sort of foundation needs to be 
in place for this to happen? What would happen if K to 3 teachers were granted 
shared professional development time to collectively learn one successful literacy 
program such as Simplified Reading? What might it look like to build onto a collective 
and shared foundation? Perhaps some of these questions can be explored in future 
meetings. 

This teacher’s perspective speaks to a story of commitment to making change in the literacy outcomes of 
our students and the critical work of collaboration taking place in order to build a collective and shared 
foundation to strengthen and secure literacy gains. This work is instrumental and the process a necessity 
for creating a universally designed program for students to thrive.   

There are two key areas of learning that the staff are focusing on: 
1. The grade 1/2 Willow Pod embarked on a guiding reading inquiry, “How can we foster a unifed and solid 

literacy foundation in our learning pod of Grade One and Two learners who have such diverse needs?  
Their aim is to provide a consistent foundation to build upon our learners’ toolbox of reading strategies 
that students can access independently by learning about a holistic literacy program (reading, writing, 
word work, and oral language) and using guided reading as the foundation and connection. 

2. The K to 3 teachers are learning about a structured systemic approach to reading through a daily, 10 – 12 
minute, phonological awareness program.   

Our inquiry is:   

How do we shift the narrative of low expectations in our community to one of excellence?  How do we 
ensure that every child thrives? 
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  WHAT IS OUR PLAN? (PLANNING) 
• What are the actions that we propose to take related to our inquiry. What will we do more of, less of, differently 

to improve outcomes for our students?  

• How can we break it down into a manageable and realistic 3 year plan: 
o Year 1,  Year 2 ,  Year 3 

Since we want to ensure that every child thrives, we realize the word WE is the operative word.  We can 
only succeed as a team.  The architecture of Fleming’s new school building allows us to work 
collaboratively as a pod of teachers and learning support staff. However, the architecture only provides 
for a collaborative learning experience if teachers are willing to demonstrate symmetry and are willing 
to learn from each other and support each other as they embark on new learning.  This level of unity 
allows staff to work together towards a collective goal.  These teacher comments solidy this point:  

“I know I’ve learned some of this before, but it didn’t stick because I didn’t have to reflect on how to use 
it, but when you have support, you see that this is something you can add to your own practice.”  

“The students know us teachers talk with each other . . . they realize there is a connection that we care 
about them and are on their side, by working together.” 

“The support network of my colleagues made me feel secure, safe and supported in trying something 
new.” 

It is difficult to say what will happen in each subsequent year because change does not occur in a linear 
fashion but in interative cycles.  Therefore, a yearly plan will be to: 

• Continue with the guiding reading inquiry in support of a balanced literacy program. 

• Implement a systemic, structured literacy approach (such as the Heggerty Phonological Awareness 
Program, 10 – 12 minutes per day).   

• Begin conversations and collaboration to create a primary scope and sequence. 

• Work towards a collective and shared foundation. 

• Work with our parent community to build understanding and to enlist support. 

• Continue offering an online reading library (such as Raz-Kids) and just right books for daily home reading 
in their new snazzy book bags. 

• Continue to monitor the reading level for each student who is striving to learn.  

• Continue to learn together as a pod and as a primary team through informal collaboration and during 
professional learning days. 

• Share and document day to day simple stories of success.  Celebrate successes. 

• Ask ourselves, “What is going on for our learners? How do we know? Why does it matter? What are we 
prepared to do about it?” 

• Check and alter plan for improvement. 
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 WHAT SUPPORTS WILL WE NEED? (PLANNING) 
• Summarize what the new areas of learning will be and how we will support that new learning in order to benefit 

the students (i.e. resources, pro-d, etc.).  
• Link these new areas of learning to the redesigned curriculum 

The staff discovered that our at risk learners do not have strength in phonics and phonological 
awareness.  Through new professional knowledge, the teachers realized that this was one area to 
broaden within their classrooms.  While evidence shows that Guided Reading is good for parts of the oral 
language component, research shows that for some, it’s not explicit enough to help specifically with the 
word decoding aspect that keeps many of our learners from being strong readers.  

Therefore, the K to 3 team organized into dyads and investigated four programs using a template of 16 
points for comparison.  They landed on the use of Heggerty program as a starting point, a 10 – 15 minute 
program focusing on phonological awareness.  A few teachers also took training in the Reading Simplified 
program, focusing on phonics.   

The primary team have ordered the Heggerty phonological awareness program for use daily in all K-2 
classes.  They will continue to focus their ProD on literacy.  The 2021-22 Literacy District ProD has been 
announced and allows for great professional learning.  The Collaborative Inquiry funds are also available 
and will continue to support further learning.   Funds for taking the online Reading Simplified program 
training have been made available to interested teachers, some of which have already completed the 
training. 

From a guided reading standpoint, three professional resources were purchased for all grade 1/2 
teachers (The Reading Strategies Book & The Writing Strategies Book by Jennifer Serravello; Next Steps in 
Guided Reading and Guided Reading Teacher’s Companion & Next Step Forward in Word Study & Phonics 
by Jan Richardson; and the Fountas & Pinnell Classroom Teacher Guided Reading Kit.). In the words of 
two teachers:  

“Working together as a team, knowing we are all on the same page about the benefits of Guided 
Reading, knowing we are all using the same strategies and prompts with the students . . . is leading to 
seeing benefits for our students.”   

“The support of the teachers in our pod helped me alter my literacy program and start my guided reading 
groups.  I felt I had support in terms of some suggestions of organizing groups, assessments, et., as well 
as moral support because we’re all committing to guided reading and word work using the same new 
resources to continue to better our practice.” 

In our attempt to ensure each of our learner thrives and to narrow the achievement gap, we must focus 
on the foundation of literacy, a core skill to better ensure academic success in all areas of learning.  With 
success in literacy, social, emotional and behavioural needs are kept in check.  As educators, we know 
that it’s not about what we want to do but what our students need of us.  As a teacher said, “I’m 
reminded it’s important to meet the student where they are.” 
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 HOW WILL WE KNOW WE’RE SUCCESSFUL? (CHECKING)  
• How will we know that what we are doing is working and is making a difference for our learners? 

• What will we be using as baseline data?  How will we chart growth? 

• How will we respond if we see no changes? 

The Fleming primary team worked through the 
first four stages of the Spiral of Inquiry in 
preparation for taking action.  Having worked 
through new professional learning, teachers 
took action through the guided reading inquiry.   

The team is using informal assessments 
(anecdotal observations) and the formal 
assessment tool in the Fountas and Pinnell 
Reading Benchmarks kit.   

The chart below indicates that the reading 
levels were recorded for a grade 2 class.  Each 
column is a term, starting from the end of 

grade 1, to beginning grade 2 (before the guided reading inquiry), mid-grade 2 (post-guided reading 
inquiry), then lastly, end of grade 2.  “M” indicates end of grade 2 reading level.  Many students are 
showing amazing success through 2 – 3 levels of improvement.   
 
More importantly, in the words of students . . .  
“I can read now!” ~Parvanveer 
“Read to self is my favourite thing to do for Daily 5.” ~Charlotte 
“I can figure out words that I don’t know.” ~Christian 
“I stop when it doesn’t make sense and go back to try again.” 
~Danny 
“My reading sounds good!” ~Annbel 

We have a ways to go to better ensure success for every learner.  
This is why we have also embarked on a a phonological awareness 
program to augment the work of a balanced literacy approach.   

We look forward to continuing to collect both quantative and street 
level data, ensuring that learner voice is heard.   

We plan to respond by being adaptive experts.  If we see that our 
efforts are not making a difference, we will scan by observing and 
listening to our learners to develop another hunch, engage in 
professional learning and take action again.   
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 HOW WILL WE SHARE THIS INFORMATION? (CHECKING) 
• How will we make parents, students and other members of the community aware and involved? 

In order to change the narrative of low expectations to one of excellence, we have recently started 
sharing the great work that is taking place through the Fleming All Students Microsoft Teams, through 
our school app, via the Fleming Twitter account and in school public announcements.   

For our striving learners, we will continue to communicate with families about their progress and 
celebrate the little wins.  Every teacher is also learning how to use the online portfolios, myBlueprint, as a 
way of documenting learning.  By doing so, students reflect on their learning and consciously recognize 
their level of growth.  

We also plan to host Celebrations of Learning, to highlight the process students undertake to achieve 
their work of excellence. 

A team of students in the grade 6/7 Arbutus pod are also creating videos that showcase the great 
learning that goes on at Fleming.  For the benefit of the parents and the great community at large, these 
5 minute videos will provide a window into schools of today, highlight the strength of our learners, and 
increase Fleming pride! 

We will also launch the 2021-22 school year with the tag line #Ican!, believing that 
each one of us can be successful. As a saying states, “If you think you can or think you 
can’t, you are right!”  We have a guest artist, Jesse Ruben, booked for our school 
opening assembly in September.  Jesse is both an inspirational speaker, a singer, and 
the person behind the We Can Project. The We Can message will radiate throughout 
the school and into our community as we meet learner needs through the lens of 
excellence and equity.   

 



 
School Plan Year 1 

- Page 10 - 
 

 

District-wide Indigenous Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Indigenous histories, traditions, 
cultures and contributions among all students. 

 

 WHAT DO WE KNOW ABOUT THE INDIGENOUS LEARNERS IN OUR 

SCHOOL? 
• Include numbers of students, grade levels, etc. 

Fleming supports 24 Indigenous 
students across all grades. All of our 
Indigenous students belong to our 
Raven’s Warriors Club which, during 
normal circumstance, meets with our 
IEEW every Friday at lunch to share a 
meal and work on special projects.   

Our Indigenous learners are proud of 
their culture and are kind, thoughtful 
and loving community members.  

Our collective efforts have been focused on integrating Indigenous ways each and every day.  Since 
Fleming Wolves (who we are) HOWL (what we do), our school spirit animal the wolf reminds us daily, we 
are at Fleming to help others and ourselves with learning and living.   

 

 WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL LEARNERS 

IN REGARDS TO THIS GOAL? 
• List examples of pro-d, special events, speakers, curricular integration, routines and customs, etc. 

After a number of years of exploring the Seven Grandfather Teachings and Character Traits to contribute 
to helping students become well-balanced contributing members of the community, we shifted our focus 
to the Circle of Courage as integrating Indigenous ways was important for staff and the Circle of Courage 
resonated with us.   

The Circle of Courage, based on Dr.  Martin Brokenleg, Dr. Larry Brendtro, and Dr. Steve Van Bockem’s 
work, believes each human being has four essential needs:  mastery, belonging, generosity, and 
independence.  Each spirit must be maintained so that an individual will remain balanced and be the best 
version of themselves.   

For the spirit of belonging, we created 5 teams (learning communities) for staff and students to belong to 
and explore the learning. Reaching All by Creating Tribes Learning Communities was the primary chosen 
resource and a resident expert on the SEL team shared some learnings with staff around community 
circles, greetings at the door and spirit buddies.   

A community celebration prior to Covid starting in March 2021, showcased grade 1/2 and grade 7 
students in a musical performance on the theme of "Belonging and Being Yourself" incorporating the 
entire school in a dance finale with a message of “you belong and we are a team!”  
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The school was also introduced to the Cherokee legend of the two wolves living within us (the good wolf 
and the bad wolf) and how are actions feed the good wolf.  The large good wolf painting is prominently 
placed in our main hallway with the caption, “Are you feeding the good wolf?” 

For the 2019-20 school year, we were able to introduce belonging and independence.  Mastery and 
generosity were introduced in 2020-21.  To gather baseline data, we decided to create a survey with a 
likert scale, to allow students to provide us with their input on the four spirits in order to inform our 
practice.   

We surveyed 227 students using a 
likert scale, to gather information 
on their perception of the four 
spirits.  The combined overall 
average told us that students see 
their strength first and foremost in 
generosity (85%), belonging (81%), 
independence (80%) and mastery 
(74%).  Data showed that of the 16 
questions asked in the survey, only 
5 questions needed to be 
examined as they garnered less 
than 80%.   

 

It became clear that we needed to refocus our efforts on Mastery.  We want our students to feel like they 
are working to their fullest potential and we want each and every one of them to say, “I am capable and I 
can succeed!”   

The spirit of mastery, through the work of 
Brokenleg et al, is connected to the spirit of 
belonging (children must be securely 
bonded to adults) and they must believe 
the work is meaningful and relevant to 
them in order to experience success.   

In order to shift student perception about 
feeling capable and successful, we began 
looking at the Circle of Courage through the 
lens of excellence (our highest standard) 
and equity (how we help all students get 
there)! 

 

Children must be 
securely bonded to 
adults as children 
who are alienated 
from adults have 
severe problems in 
developing 
competence and 
achievement. 

Children have the capacity to 
learn anything they believe is 
meaningful and relevant to them. 

Working to your fullest 
potential.  It relays that 
you are capable and 
that you can succeed.  

In Indigenous cultures, children were 
taught to listen to and honour elders and 
other adults and peers who had skills or 
knowledge in a particular area. Someone 
who was ‘better’ in some area was seen 
not as an adversary but as a model and 
even a mentor. 

What is 
Mastery?

Brokenleg, Brendtro, Bockern
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 WHAT WILL WE CONTINUE TO DO IN THIS AREA? 
• List continuing and new initiatives 

We have developed a guide / action plan to help us address the four spirits through the lens of equity and 
excellence.  This guide helps staff use common language, “I can” statements to help students reflect, 
questions to gather street data, competencies to highlight for each spirit and a list of instructional 
resources that can help develop the spirits.   

 

 

We will also continue to build learner voice and agency.  We want to involve learners, allow them to have 
a strong voice and see themselves as being loved, being able to succeed, having the power to make 
decisions and feeling as though they have a purpose in life!   
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 HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS AREA? 
• Include both data-driven and anecdotal examples 

• Give opportunities for student, staff and parent voice 

Listening and providing voice to students, staff and parents in in sync with the importance of listening to 
and respecting elders.   

We look forward to collecting student voice on the mastery goal based on the Student Voice/Street Data 
questions noted in the chart above and stated below: 

• What am I doing to succeed? 

• How can I improve? 

• What are my next steps? 

• Have I done my best work? 

• How can we learn from one another? 

• What have I learned from my mistakes? 

This ongoing reflective piece, in combination with the instructional strategies noted in the chart above, 
will provide us with the data we need to adapt our approach.   

Also, in May 2021, we completed a Listening Campaign with staff within each of the five pods at Fleming, 
asking four guiding questions.  The result was a document titled, Our Grapple with Mastery:  Our Vision of 

the Future. Following are 
comments:   
“If we come from a strength-
based and growth mindset 
approach, we are intrinsically 
aligned with shifting the 
narrative to one of 
excellence because we and 
the kids will perceive one 
another from a place of 
competence and potential 
growth rather than from a 
deficit model.” 
 
“Core teaching in subject 

areas can lead to student confidence and therefore help them strive towards mastery.  Teachers maintain 
high expectations of students.  If students have quality exemplars and visible criteria that students can 
agree with, this can help them understand what is attainable.”    

“We realize we need to be patient about students’ building these skills as it's a lifelong process and 
remember to celebrate their successes along the way.” 
 
“Some key issues include risk-taking, confidence, perseverance, and resilience. Students often struggle 
with taking a leap of faith for fear of failure and making mistakes. Learning should be perceived as a 
journey of mistakes and growth to help us propel forward in our lifelong learning (focusing on the process 
not on the end-product). As Lionel Richie once said on American Idol, “When you win, you win, but when 
you lose, you learn!” 

Meanwhile, a team of grade 7 students are in the midst of putting together a video on what the Circle of 
Courage means to them.  We look forward to sharing their voices once complete and look forward to 
delving further into the Spirits for the sake of all learners.   

 

1. How do we shift the narrative of 
low expectations within our 
community to one of 
excellence?

2. What are the key issues in 
addressing Mastery, including 
the biggest challenge that you 
foresee?

3. In regard to the challenges, 
name a couple of changes that 
would make things better for 
you and your community of 
students?

4. What can we do collectively to 
narrow the gap?  How can we
support your work?
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