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Vancouver School District 
School Plan for Florence Nightingale School 
Year 3 or 3 (2018) of 3 Year Plan, 2021- 2022		

 
Due to the Covid-19 pandemic, current school plans have been carried forward to the 2021/22 
school year.  

GENERAL SCHOOL STORY:  
• Update school context if necessary 
• Review inquiry question and where the need for this goal came from (evidence, etc.) 

Florence Nightingale Elementary School is located on Guelph Street on the corner of 12th Avenue, one 
block East of Kingsway. We have 236 students organized into 11 enrolling classes. This includes our District 
Program called ExSEL (Social, Emotional, Academic, Development). This program houses 10 students and 
has 3 staff members.  

Nightingale promotes a safe, caring, and respectful climate within a neighborhood rich in multicultural 
diversity. Fifteen different languages are spoken at home and students come from sixteen different 
countries of origin. The predominant languages are Tagalog, English, Chinese and Vietnamese. We 
celebrate these different cultures in a variety of ways throughout the school year and provide 
opportunities for cultural exchange and learning.  

Nightingale is actively involved in the Collaborative Early Literacy Intervention, which targets support for 
our early learners in Kindergarten and Grade One by providing one-to-one support through Reading 
Recovery, small group instruction and strong classroom practice. We are also involved in the Leveled 
Literacy Intervention.  

We work closely with our many and various community partners such as: the Sarah McLachlan Music 
Outreach Program, Super Science, Art Therapy, Arts in our Hearts, Artist-in-Residence Studio Program, City 
of Vancouver Active Transportation, Farm to School Vancouver Area Regional Hub and One to One 
Reading.  Our students have access to after school care programs based on the availability such as Mount 
Pleasant Before & After School Care, KIVAN Boys and Girls Club and Kid Safe, which runs during the winter, 
spring and summer breaks. We host a Strong Start Centre, and run Ready, Set, Learn and Welcome to 
Kindergarten events.  

We have a very supportive and involved Parent Advisory Council (PAC). They organize school wide events 
such as our Hawks Night and Multicultural Dinner and fundraise to contribute to programs like our school 
garden. Based on our daily observations and data, one of the major areas of needs in our school is self-
regulation.  Our three-year inquiry goals are:  

Inquiry Question #1: How can we support, through shared knowledge and skill, social emotional learning 
including self-regulation, to promote the overall well-being of students?     

Inquiry Question #2:  How can we increase support students’ knowledge, acceptance, empathy, awareness 
and appreciation of Aboriginal stories, traditions, cultures and contributions among all students? 
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Indicators and Targets: 

Inquiry # 1: Target and Indicators: 

The Middle Years Development Instrument (MDI) is a self-report questionnaire by students in Grade 4 and 
7, assessing five areas of development strongly linked to the well-being, health and academic achievement: 
Social and Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School 
Time and School Experiences.  

During school year 2017-2018, 23 Gr.7 students answered the MDI questionnaire. The questioner 
measures diverse areas of social emotional learning including overall well-being.  With respect to the well-
being index on this small population, 40% reported high well-being and thriving, 47% medium to high well-
being and 13% low well-being.  

STUDENT LEARNING SURVEY DATA: Our Grade 4 and 7 students participated in the survey. Based on the 
results of this survey: 

 

• 68% of our Gr. 4 and 52% of our Gr. 7 students expressed strong sense of belonging  
• 60% of our Gr. 4 and 63% of our Gr. 7 students agreed or strongly agreed that they were able to self-

regulate and at school, they learned how to care for their mental health, such as anxiety or stress 
management, anger management and relationship skills.  

• 68% of our Gr. 4 and 73% of our Gr. 7 students believed that at school, they were learning how to solve 
problems in peaceful ways 

 

 

 

Connection to First Peoples Principles 
of Learning (FPPL): 

  
• Learning supports well-being of 

self, family, community, land 
 

• Learning is focused on 
connectedness, reciprocal 
relationship and sense of place 
 

• Learning involves recognizing the 
consequence of one’s actions  
 

• Learning requires exploration of 
one’s identify 

Diverse Components of Social-Emotional Learning 
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2A. WHAT DID WE SEE? 
• Describe the overall strengths as well as the needs of the learners. 
• What is going on for them? 

  Evidence: Inquiry #1 -MDI DATA: The Middle Years Development Instrument (MDI)  

 

    

   

SELF-REGULATION

high medium low

41%

36%

23%

EMPATHY

high medium low

77%

6%

16%

PRO-SOCIAL BEHAVIOR

high medium low

48%

34%

17

SELF-ESTEEM

high medium low

77%

7%

17

OPTIMISM

high medium low

54%33%

13%
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MEASURES OF WELL BEING 
 

Optimism 
Happiness 

Self-Esteem 
Absence of Sadness 

General Health 
 
 
High Well:    Being scoring at least high on 4 of 
5 measures 
Medium Well-Being: scoring in high range on 
fewer than 4 than 5 measures of well-being 
and have no low range scores  

Low Well-Being: children score in low range on 
at least 1 of the 5 measures of well-being  

 

Analyses:  As evident from the MDI data, on several components of social emotional learning, large % of students are 
scoring at Medium to High.  For example, 93% of students are empathetic towards others.  This % is consistent with 
the % of students demonstrating pro-social behaviour .  With respect to pro-social behavior which refers to actions that 
benefit others, 82% of our students scored Medium to High. We are also pleased with the scores in the area of self-
esteem (94%) and optimism (87%).   With respect to short- and long-term self-regulation, we still have 71% of our 
student population that scored medium to high but we still have 23% that demonstrate impulsivity.  This is an area we 
will need to continue to focus to promote social emotional learning.  Areas of focus will also include the overall well-
being of the students 26% of the students who scored low in this area.   

 

Ministry Student Learning Survey which is administered annually in BC public schools: Grade 4 and 7 results: 

Learning Survey: “All of the Time” and “Most of the Time” 

Learning Survey  

SEL Components Grade 4 Grade 7 

Strong sense of Belonging 60% 59% 

Learning to Solve Problems in Peaceful ways  69% 64% 

 

According to the Learning Survey, over 50% of our students continue to demonstrate a strong sense of belonging and 
skills related to solving problems peacefully.  

We also collected data from Primary and Intermediate classes on social emotional learning using BC Redesigned 
Competency Scale.  The results are as follows:  

 

WELL BEING INDEX

high medium low

41%

26%

33%
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Social Emotional Development using BC Redesigned Competency Scale -Primary Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Analyses:  

With respect to self-regulation which involves impulse control, 44% of our Primary students are at Beginning and 
Developing.  We have 31% of our students who are scoring at “Applying” which indicates that these students are 
applying self-regulation knowledge, skills, strategies and processes consistently. With respect to solving problems 
peacefully 45% of our students are scoring at Beginning and Developing.  This means that on our competency scale, 
students are learning the knowledge, skills and process involved in solving problems peacefully but are not applying.  
This data indicates that we need to continue to focus on this area of self-regulation and students learning to solve 
problems peacefully. In the area of overall well-being, we are pleased to see that 73% of our Primary students are 
scoring at Applying and Extending.   

 

  

                

 
 

13%

31%
41%

15%

Self-Regulation
Primary Data (Spring) 

Beginning Developing Applying Extending

13%

31%
41%

15%

Beginning Developing Applying Extending

Solving Problems Peacefully
Primary Data (Spring)

4%

23%

62%

11%

Primary Data on Overall Well-Being 
(Spring)

Beginning Developing Applying Extending
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Social Emotional Development using BC Redesigned Competency Scale INTERMEDIATE DATA 

                

      

 

      

 
 

 

Analyses:  

With respect to self-regulation at the Intermediate level, 29% of the students are at Beginning and Developing and 
71% scored at Applying.  There are significantly more students at the Intermediate level compared to the Primaries 
(46%) who are applying self-regulation knowledge, skills, and processes more consistently.  Data in the areas of 
solving problems in peaceful ways likewise indicate there are significantly more Intermediate students (72%) than 
Primaries (47%) who are demonstrating skills related to solving problems peacefully.  In the area of overall well-being, 
like the Primary students, Intermediate students have a healthy score of 71% scoring at Applying and Extending. The 
scores of overall well-being at the school level (71%) is consistent with the grade 4 MDI data in which the 
Intermediates 71% of the students scored at Medium to High Level.   

 

8%

21%

35%

36%

Self-Regulation Using Competency Scale
Intermediate Data (Spring)

Beginning Developing Applying Extending

10%

18%

40%

32%

Solving Problems Peacefully
Intermediate Data (Spring)

Beginning Developing Applying Extending

11%

18%

39%

32%

Overall Well-Being Using Competency Scale
Intermediate Data (Spring)

Beginning Developing Applying Extending
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2B. WHAT DO WE NEED TO RE-ADJUST? 
• Outline any changes or adaptations from previous plan.  Be sure to include rationale for why these changes 

should be made and how you believe that it will help. 

As a collective staff, we feel it is critical to continue to build skills in the various components of Social 
Emotional Learning.  We will be collecting a baseline data in Fall. 

INQUIRY QUESTION (previously known as “Goal”) 
• Does the original question need to be readjusted/continued/changed given the results outlined above?  

Our inquiry will continue to be as follows: 

Our results indicate that as a staff we need to continue to build skills and knowledge in the various 
components of Social Emotional Learning.   

Inquiry # 1: 

How can we support, through shared knowledge and skill, social emotional learning including self-regulation, 
to promote the overall well-being of students?   (Within the context of this goal we will also explore 
connection to FPPL) 
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 WHAT IS YOUR NEW PLAN? 
• Explain plan (i.e. specific activities for year 2) and any changes from previous plans 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Targets 2020-201: To reduce by % of students scoring at Beginning and Developing both the Primary and 
Intermediate Level by 10% 
 
Based on feedback will provide scheduled support to students in the area of Social Emotional Learning and Social 
Responsibility via Counsellor & our Youth and Family Worker including:  
 

• Roots of Empathy/Zones of Regulation 
• TAPS on personal touch 
• Incredible, Flexible You 
• Social Responsibility & Conflict Resolution Lessons 
• Ready Bodies Ready Minds Support  
• Individual counselling support on ongoing basis 
• Working with parents and connecting them with outside community resources 
• After school Programs via Community Link Team 
• Implementation of the Second Step program /WITS  
• Implement monthly themed, student-centered assemblies in collaboration with staff members 
• Continue with our Artist-in-Residence Program 
• Continue with the City of Vancouver Active Transportation initiative 
• Continue with Play Days each term 
• Enhance student leadership program 

                    
 

 
 

School-Wide Initiatives include: 

• Support of scheduled small groups 
pull out to develop SEL/Social 
Responsibility 

 

• Including developing 
knowledge/awareness of Indigenous 
ways of being via Artists in 
Residence/Elders &  
Indigenous Garden 
 

Within the context of this goal we will 
also explore connections to FPPL 

 

 

Feedback from Nightingale Staff – May 2019 
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WHAT SUPPORTS WILL WE NEED? 
• Review and revise support plans for this year 

• Space and time for staff to collaborate  
• Grants – to afford Artist in Residence – carving project 
• Grants – to enhance our School Garden 
• Fund-raising initiatives 
• PAC – support including implementation of Vancouver Active Transportation (promote well-being) 
• Pro-Ds on SEL 
• Staff meetings, lunch and learn sessions and  
• After school Programs – YFW to identify programs that aid in enhancing SEL 
• AIRS program – students show case their work (social responsibility) during CSL sessions 

 

HOW WILL WE KNOW WE’RE SUCCESSFUL?  
• Revise (If necessary) or repeat indicators from previous plan 

Tracking the success of acquisition of social emotional and self-regulation skills:  
• Staff observations and tracking  
• Student self-assessment of core competencies 
• MDI: Middle Years Instrument 
• Ministry Learning Surveys 
• DESSA (Devreux Student Strengths Assessment (DESSA): The DESSA is a standardized, norm-

referenced behaviour rating scale that assesses the social emotional competencies that serve as 
protective factors for children in kindergarten through eighth grade.  

 

HOW WILL WE SHARE? 
• How will we make parents, students and other members of the community aware and involved? 
• Celebrating learning at Staff Meetings,  PAC meetings, newsletters and school website   
• Information sharing at staff meetings, grade group meetings, lunch and learn and Prod sessions 
• Celebration of student success at assemblies, through school announcements and individual meetings 

with Principal   
• Staff Meeting Focus: connections of SEL to First Peoples Principles of Learning  
• Ongoing communication of student learning through Communicating Student Learning and teachers’ 

websites/blogs/communication applications and software, class newsletters and other individualized 
means of communication  

• Arts Exhibition, open houses and musical performances  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District-wide Aboriginal Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Aboriginal histories, traditions, 
cultures and contributions among all students. 

8. WHAT DO WE KNOW ABOUT THE ABORIGINAL LEARNERS IN OUR SCHOOL? 
• Include numbers of students, grade levels, etc. 

 

Grade # of Students 

1 3 

2 1 

3 2 

4 2 

5 3 

6 2 

7 1 

 

WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL LEARNERS IN 
REGARDS TO THIS GOAL? 

• List examples of pro-d, special events, speakers, curricular integration, routines and customs, etc. 
• Received Indigenous Foodscapes grant to and staff participated in a project-based inquiry to 

integrate Aboriginal perspectives into teaching and learning  
• Students built 6 garden boxes (May 2019) in the school garden with Mr. Russ Evans from Tupper 

to create an outdoor classroom -focus on Aboriginal plants  
• Acknowledgements at assemblies and morning announcements   
• Integrated Aboriginal perspectives and history into the curriculum through books, discussion of 

residential schools, Aboriginal technology, Oral Language, Current events (Raven Tales), Canadian 
heroes, Read-aloud, baking (bannock) science and social studies, singing and drumming   

• Used Aboriginal artwork, such as our school logo, gym art and lunchroom murals   
• Implemented salmon enhancement program and visits to The Museum of Anthropology    
• Worked closely with High School Teams to support smooth transition and placement of student  
• 3 of our students attended the Aboriginal Graduation Celebration 2018-2019 
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WHAT WILL WE CONTINUE TO DO IN THIS AREA? 
• List continuing and new initiatives 

• Continue to integrate Aboriginal perspectives into teaching and learning that respectfully represent the 
diversity, knowledge and worldviews of Indigenous peoples  

• Invite Elders and/Aboriginal performers/artists talk about Aboriginal ways of knowing and doing  
• Engage authentic First Peoples voices/explore themes -loss of identify and affirmation of identity, 

importance of Elders, oral traditions, connection to land, nature, experience of colonization and 
decolonization 

• Celebration of Aboriginal Day /contemporary success stories  
• Upper Intermediate – Constructing Drums/story telling with Davida Marsden 
• School-Wide Carving Program (e.g. Aaron Nelson Moody/Ocean/James Harry) 
• Orange Shirt Day/honor spirit of reconciliation &hope for generations of children to come 
• Play Days that include indigenous games in the rooms 
• Levelled readers on Indigenous ways of being 
• Collaborate with AIRS to promote Indigenous Understandings 
• Work on our Aboriginal Garden and explore ways to integrate Aboriginal perspectives into the 

curriculum. Invite classroom teachers and students to use the garden as a way to teach students the 
Aboriginal ways of knowing and doing 

• Continue to apply the Aboriginal Principals of Learning in our teachings. 
• Lorie – coming in to connect students with the garden 
• Time with elders to put education/activities into context 
• Pro-D with specific lessons and materials 
• Partnership with Reserve Schools 

WHAT SUPPORTS WILL WE NEED? 
•  Support plans for year 2021-2 

• Space and time for staff to collaborate (in-built scheduled time) 
• AIC Grants – to afford Artist in Residence – carving project (House Post) 
• Grants – to enhance our School Garden with a focus on indigenous plants 
• Fund-raising initiatives to finance our House Post 
• PAC – support including recitation of Acknowledgement at the PAC Meetings 
• Staff meetings-to share our learning/teaching of Aboriginal content 
• AIRS program – to collaborate with Indigenous Carver and enhancing students understanding of 

the background, history, awareness of Indigenous ways of being  
• Performances with an Indigenous Focus 
• AR Leads  
• Increased time with aboriginal support worker  
• FNESCA (First Nations Ed. Steering Committee) – Conference – perhaps 2 staff members going and 

presenting to the rest of the staff 
• Group of staff to attend AEA Conference  
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HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS AREA? 
• Include both data-driven and anecdotal examples 

 
 

 
 

  

 

Observations by Staff: 
• All cultures are gaining an understanding of Aboriginal way of being 
• Primaries working more on awareness and acceptance of traditions and cultures 
• Need to focus on living culture/current/local subject matter 
• Incorporate more  indigenous content /all curricular areas in order to emphasize living culture 
• Educating students about indigenous plants (which is beginning) 
• Celebration of the completion of House Post: Ceremony of Belonging took place on May 16, 

2021 
  
 

 

 

 

10%

52%

27%

11%

Indigenous Education 
Primary Data Spring 

Beginning Developing Applying Extending

14%

39%
27%

20%

Beginning Developing Applying Extending

Indigenous Education
Intermediate Data - (Spring)


