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Vancouver School District 
School Plan for Tecumseh Elementary School 
Year 2 or 3 (2020) of 3 Year Plan, 2021 - 2022  

Due to the Covid-19 pandemic, current school plans have been carried forward to the 
2021/22 school year. 

 GENERAL SCHOOL STORY:  

Tecumseh Elementary School reflects a diverse learning community.  The student population of approximately 400 

students come from a wide variety of cultural backgrounds, with approximately 175 or 40% of students being 

identified as English Language Learners who receive support beyond the regular enrolling setting. 

In addition to the 18 divisions of students (K-7) in regular enrolling, Tecumseh houses two District programs focused 

on Gifted Learners.  One program, the Multi Aged Cluster Class (MACC), is an enrolling class for intermediate aged 

students who come to Tecumseh from a variety of schools. The District Seminar Program is organized into topic 

specific sessions, with a constant flow of students from a range of schools attending. 

Pre-Covid: Tecumseh School supports community members.  For example, through the VSB, we work in 

partnership with Pacific Immigrant Resource Services, a community based non-profit, serving immigrant and 

refugee women and their young children. Programs offered include pre-school sessions for the youngsters and 

language classes for the adults. 

Pre-Covid: Tecumseh School routinely offers opportunities to students outside the classroom.  Various athletic 

teams or clubs are sponsored, including volleyball, basketball, badminton, cross-country, track and field and running 

club. Tecumseh has a choir.The students enjoy the opportunity to perform at assemblies, special events or 

gatherings, both school-based and district, such as Celebration of Music and the VSB sponsored Choral Festival.  

There is a robust commitment to fine and performing arts at Tecumseh. Plans are underway for some of the classes 

to work with an Artist in Residence, school-based, for several weeks commencing September 2020.   We take joy 

in celebrating our learning and accomplishments that involve acting, singing, playing a variety of instruments, 

dancing and sharing our work through performances shared with the community at events such as the Winter 

Concert, Grade 7 Play and school-wide Celebration of Music. We continue to seek opportunities for our students to 

see quality productions and to work with field artists in the school.  We strive to demonstrate the importance of the 

arts and annually host the District Recorder Festival, at which many of our students perform.  Some students select 

to think about the craft of writing and joy of reading through work with our teacher librarians via Red Cedar Club.  

Some students connect their learning to real-life experience through an intergenerational project with ‘senior’ 

buddies in our community.  We try to bring in experts to share their experience with our students through speaking 

or active work related projects, such as Junior Achievement – using real life math.  We try to borrow from experts 

through diverse school-based activity programs that involve several classes sharing the same experience. A range 

of after-school programs are offered, for all ages.  Some examples include those that the Community Schools Team 

from David Thompson Secondary School provide and the YWCA, such as the program for students in Grade 7 

transitioning to high school.  In addition, South Van Neighbourhood House supports our students with after-school 

program offerings. 

Pre-Covid: We learn from each other through ‘buddy’ partnerships between classes.  Many of our upper 

intermediate aged students participate in Student Leadership, affording the opportunity for them to grow in the 

development of recognizing the need for social responsibility within the school and community.  All of our 

intermediate aged students share their growth through inquiry based work with our community through daytime and 

evening events such as the Celebration of Learning.   
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Students who need assistance with language or learning needs are supported by staff, so that every student’s 

learning is represented.  Students come away from weeks of work on their respective projects understanding that 

curiosity, seeking out sources of information, persistence, organizing information in a concise, clear and cogent 

manner and communicating effectively with others are all important aspects of sharing their learning.  For our 

parents, this sharing of personalized learning embodies the intent and spirit of the re-designed curriculum. 

Last year, we continued with our Numeracy goal.  We did this based on: 

• Evidence that we needed to consider small group support in the intermediate grades, given 
clusters of students struggling. 

• The notion that working with the Curricular Competencies of the re-designed curriculum is still in 
the early stages.  Teachers wanted to build on their previous work identifying critical 
understandings needed, grade to grade. This included how the graded subject content is 
demonstrated through ‘reasoning and analyzing’, ‘understanding and solving’,’communicating and 
respresenting’ and ‘connecting and reflecting’ and how the strands fit under the umbrella of the 
foundational understandings or ‘Big Ideas’. 

• Staff had participated in professional development related to the Math curriculum.  It takes time to 
digest and apply the information to instructional offerings. 

• Staff had purchased specific resources (related to work with Carole Fullerton and others) and time 
is needed to develop strategies for best use. 

• The act of considering ‘personalized learning’ and ‘real life’ offerings , with a view to students using 
critical thinking skills takes time and scaffolding. 

• Shared agreement that under the curricular competency of ‘Understanding and Solving’, we 
needed to continue monitoring student progress and develop strategies to engage students in 
problem solving to make connections between math and real-life. 

• Continue incorporating First Peoples worldviews and perspective to make connections to 
mathematical concepts, whenever possible. 

• Our shared experience allowed us to understand that the acts of exploration, making connections, 
using mathematical language and representing ideas in different ways can look like play versus 
deepening layers of understanding, that this takes time and that we need to be specific in 
describing student strengths or areas of growth when we communicate with or report to parents. 

 
School Based Inquiry: 
Our question last year, aligned with Goal 1 of the VSB’s long-term Strategic Plan, tied core competency in 
math to critical thinking. Our question focused on if we could positively impact increased levels of 
confidence in our students when they are problem solving through use of daily instructional strategies, 
frequent opportunities to engage in problem solving, talking about our work and making generalizations 
and connections. 
 
Last year, we continued with the District-wide Aboriginal Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation opf Aboriginal histories, traditions, cultures and contributions among 
all students.  We did this based on: 

• Alignment with Goal 3 of the VSB’s long-term Strategic Plan, creating a culture of care and shared 
social responsibility.  We continued to cultivate a sense of pride, self-esteem, belonging, place, 
acceptance and caring in our school for all students.  We continued to seek ways to increase 
knowledge, awareness, appreciation of and respect for Aboriginal histories, traditions, cultures and 
contributions by all students, with a view to working towards eliminating institutional, cultural and 
individual racism within our school. 

 
Last year, a new direction for inquiry was embarked upon.  We began to address Social Emotional 
Learning because of themes that had emerged within the school.  These included: 

• Acknowledgement that a growing number of students participated in the VSB ‘bagged lunch’ 
program – Food4Schools. 

• Acknowledgement that staff had increasingly met to discuss strategies and actions to support 
mental health/well being issues. 

• Consideration of requests to District Learning Services for intensive support or assistance with the 
development of strategies centered on Social Emotional Learning for identified students. 



 
School Plan Year 2 or 3 

- Page 3 - 
 

• The number of referrals, including self-referrals by students, for individual  counselling or Youth 
and Family Worker support. 

• The increasing number of requests for ‘whole class’ instructional support related to friendships or 
mental health issues (i.e. depression, anxiety, focus, self regulation). 

 
It was evident that programs, strategies and tools to promote social emotional learning, shared school-
wide, would support a number of students. We wanted to work towards equipping students with strategies 
to handle difficult times or challenging tasks. We wanted to support our students in being the best that they 
could be in taking responsibility for their physical and emotional well-being and realized that an important 
part of this would include supporting our students in seeing the relationship between how they are feeling 
and the choices they make with regard to keeping themselves safe, happy and healthy. 
 
School Based Inquiry 
Our question last year focusing on the Personal and Social Core Competency, was aligned with the VSB’s 
Goal 3 of the Strategic Plan of creating a culture of care and shared social responsibility, namely 
encouraging and enhancing practices that support cultural, social-emotional, physical and mental well-
being.  We wondered if we could contribute towards building positive awareness and responsibility and 
assist them in making connections and forging relationships, if we focused on self-regulation, well-being 
and self-determination.  Hence, we started to introduce common language, strategies and programs, 
school-wide. 
 
Mathematics: According to results of surveys administered to half of our intermediate aged student 
population, our work in identifying the words that indicate use of a particular operation to solve problems is 
progressing, as is demonstrated understanding of how +, -, x, / go together;  however, when it comes to 
confidence and individual comfort using ‘mental math’, there is still work to be done when using subtraction 
and multiplication and especially division. Our work in relation to the District-wide Aboriginal Goal has 
become more richly woven into the fabric of all that we do.  We are well past awareness and enjoy 
collaborative work on broadening our understanding and enhancing our instructional practice.  We have 
made a good start addressing shared language, strategies and programs focussing on Social Emotional 
Learning (SEL), as a means of supporting students in strengthening personal and social core 
competencies. 
 

2A. WHAT DID WE SEE? 

Our students come from hard-working families.  A number of students present as having limited exposure 

to the broader community, hence field trips, access to a diverse range of performances and participation in 

school-based activities are important. A noteworthy portion of our children speak a different language at 

home.  Childcare is often provided by a grandparent; frequently, this person does not have easy access or 

connection to the school, due to language. Our students enjoy after-school activities; however, many do 

not have the advantage of private lessons.  It is important to bring experiences to our students and 

encourage them to seek opportunities.  Our students value being at school and participate fully in offerings 

made available to them. Our students report valuing relationships with adults and peers but indicate a 

need for support in developing feelings of belonging to social groups with peers. When considering general 

health and social emotional development (measuring optimism, happiness, self-esteem and absence of 

sadness) according to the MDI (Middle Years Development Inventory) report for this past year, we show a 

slightly greater percentage of students with low well being than those reported in the district. Of these, 

optimism, prosocial behavior and absence of sadness are areas needing continued support.  

When considering Numeracy, snapshots of Report Cards (K-7), student surveys (Intermediate), Student 

Learning Survey (Ministry – Grades 4 & 7) and FSA (Grade 4 & 7 ) have been considered. 

FSA: In terms of proficiency, (Grade 4) 66% of students were classified as being ‘on-track’.  10% were 

classified as ‘extending’.  Of the 24% identified as ‘emerging’, the majority were identified as second 

language learners. 29% of the group of students described as emerging, had been identified as being 

vulnerable learners requiring significant support. In terms of proficiency, (Grade 7) 52% were categorized 
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as being ‘on track’ and 14% were categorized as ‘extending’. Of the students described as ‘emerging’, 

59% have been identified by the school as needing and receiving language and learning support. 

Ministry Student Learning Survey: When considering student perceptions regarding personal improvement 

in Math, of those who answered  (approximately 26% did not) 65% of students in Grades 4 and 7 strongly 

agreed that they were getting better at Math. 

Report Cards: (Math Proficiency Across Curricular Strands)  In upper intermediate, an average of 20.75% 

of students are extending their knowledge and skills. In lower intermediate, an average of 31% of students 

are extending their knowledge and skills.  In late primary, an average of 1.7% of students are extending 

their knowledge and skills. In mid-primary, students are not yet demonstrating excellence or extension. In 

early primary, 12.5% of students are extending their knowledge and skills.   

In upper intermediate, an average of 69% of students are developing or applying their knowledge and 

skills.  In lower intermediate, an average of 59.25% of students are developing or applying their knowledge 

and skills. In late primary, 80% are developing or applying their knowledge and skills.  In mid primary, 97% 

are developing or applying their knowledge and skills.  In early primary, 73.25% are developing or applying 

their knowledge and skills. 

In upper intermediate, an average of 9% if students are in the beginning stage of knowledge and skill 

acquisition.  In early intermediate, an average of 4.5% are in the beginning stage of knowledge and skill 

acquisition.  In late primary, 18.3% of students are in the beginning stage of knowledge and skill 

acquisition.  In mid primary, 3 % of students are in the beginning stage of knowledge and skill acquisition.  

In early primary, 14% of students are in the beginning stage of knowledge and skill acquisition. 

Tecumseh Student Survey (Intermediate) 

A range of questions were given to the students. In terms of mental math, 74% expressed comfort with 

addition, 49.2% expressed comfort with subtraction, 47.8% expressed comfort with multiplication and 

31.4% expressed comfort with division. Students were able to see how operations were related to each 

other. 78% of our students stated that math was very important in solving problems in real life. (18% were 

unsure.) When considering word problems,  our students prioritized what was most difficult for them. 

51.5% shared that understanding what the question meant, 23% described the math calculations were 

most difficult. 

On the Ministry Student Learning Survey, 70% of our Grade 4 and 7 students agree or strongly agree that 

they are trying their best in Math.  65% of our students identify themselves as learning to be critical 

thinkers. Similarly, 65% of our students describe themselves as  getting better at mathematics.   

All teaching staff were surveyed regarding: 

• What resources were used the most to support critical thinking active learning and student 
engagement in Math 

• Opportunities provided to students to explore mathematics in ways that apply skills to life experiences 
• Opportunities provided to students to communicate mathematical thinking and practice problem 

solving on a regular basis 
• Recommendations for ways to enhance current practice. 

 

Resources: 

Across the grades, manipulatives are used to support critical thinking and active learning.  Teachers 
recognize the importance of professional development opportunities to build their knowledge.  Carole 
Fullerton resources are used in all classes in primary grades and some intermediate classes.  Technology 
is used as a tool in some classes, intermediate in particular. Books that illustrate concepts being explored 
and art are utilized in some classes to engage learners. 

 

 

Skills Related to Life Experiences: 
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Teachers use recipes, cooking, baking, projects, classroom economies (i.e. money systems), integration of 
units of study (i.e. geometry), creating problems to solve based on real life (i.e. during tax time), routinely 
having students create questions to probe a problem, Junior Achievement program, dramatic play and 
menu math to match the acquisition of skills to real life experiences. 

Time to Practice Problem Solving and Communicate Mathematical Thinking: 

Teachers routinely provide opportunities for partner work and group work.  This work can include games 
and a team approach to solving puzzles and talking about the connections that have been made.  A few 
classes sponsor problem of the week.  In primary grades, most classes engage in problem of the day. 
Many strategies are employed, including “which one doesn’t?” 

Recommendation: 

Several staff mentioned more expert demo lessons, that could be aligned with continued work with Carole 
Fullerton. There is hope that future district pro-d offerings will include a focus on the math curriculum. 
Several teachers mentioned the acquisition of materials that allow for cross-curricular applications of 
mathematical strategies and thinking, including special art supplies, storytelling and building materials. In 
primary, mention was made of carefully reviewing program resources such as Pearson Mathology. In 
particular, staff hope to acquire more measuring cups/jars,base ten manipulatives and money. 

A few teachers in intermediate grades recommended more school-based workshops connected to using 
technology as a tool. Some staff mentioned greater mastery of basic skills being needed to support grade 
to grade transitions.  One teacher speculated about the benefits of utilizing class buddy groupings to 
support the mentoring of math. 

The teaching staff continue to engage learners in active learning, as they address the Big Ideas in the 

redesigned Math curriculum.  Many gains are being made; however, according to information received 

from our students through survey and observation/assessment of student progress, coupled with written 

reports on progress, there is room for growth. 

• Staff continue to participate in professional development opportunities. (i.e. Dr. Jennifer Katz: 
Universal Design – Numeracy for Diverse Learners, Carole Fullerton) 

• Staff continue to focus on the curricular competencies of the redesigned curriculum, paying attention to 
how the content is demonstrated through reasoning and analyzing and understanding and solving 
(critical thinking). 

• Staff continue to work in grade groups to determine what resources will best support the instructional 
design of classroom activities. 

• Staff continue to work on real-life applications of critical thinking. 
• Staff continue to provide manipulatives for students to use as tools in responding to questions or 

solving problems. 
• Staff continue to utilize games and daily or weekly problem challenges in the classroom. 
• Staff continue to use hands on resources to support composing and decomposing skills. 
• Staff continue to utilize strategies in finding and using patterns. 
• Staff continue to work on strategies for fluency in mental math. 
• Staff continue to provide opportunities for pair, small group or large group exploration. 
• Parents have been provided with information related to the mathematics portion of the redesigned 

curriculum. 
• A word wall of important key words in math was posted at the front entrance of the school. 

It is apparent that we need to continue our efforts in building our supply of resources that support the 

mathematics program. In consideration of surveying our students and progress reports, we need to 

continue with our efforts to support students in determining what a question is asking and to see the 

relationship to critical thinking. It is apparent that as questions become less direct indicating what to do to 

find solutions, students have increased difficulty responding.  Additionally, according to student surveys, 

we need to improve confidence levels with respect to ‘mental math’. 

Resource teachers supporting intermediate aged students for math report that the small group work has 
been valuable. (focus: operations and math fluency)  We need to continue making sure that we do not 
miss any learner who requires this support. 
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Overall, despite the proportions of students applying or extending their knowledge or meeting through fully 
meeting expectations with many strands of the math curriculum, students are not yet proficient, nor do they 
feel confident in reading and understanding what is being asked of them in word problems, nor are they 
confident in demonstrating fluency with mental math operations. 

Under the curricular competency of Understanding and Solving, we need to continue monitoring student 
progress in this area and continue developing strategies and providing opportunities for students to 
engage in problem solving. 

Maintaining this focus is aligned with District Goal 1.  Going forward, we need to continue demonstrating 

the language and levels of understanding needed to solve problems.  Although we need to continue 

building our learners’ confidence in their mental math abilities, we need to continue demonstrating that 

many strategies are incorporated.  Something as simple as using ‘tens’ or doubling, simplifies 10 + 11 and 

it is important that the strategies taught are understood and practiced at home. We have been quite 

successful in considering how Aboriginal perspectives and understandings help us learn in the early and 

mid-grades.  There is work to be done in the upper grades.  Looking forward, we need to reach out, 

perhaps to local Elders, to make connections to mathematical topics and concepts. 

 

This past year, we began our focus on Social Emotional Learning.  The need for this had emerged from 
the number of discussions regarding support for students linked to possible mental health issues, being 
proactive regarding adequate food being available to any student requiring support, consultation and 
support requests with Learning Services regarding concerning behaviors, program referrals, student self 
referrals for counselling/YFW assistance, friendship issues, student ability to maintain peaceful 
relationships, especially when problem solving, the number of strategies discussed to support students in 
being connected and able to listen, the number of students needing support in developing an 
understanding of their emotions and how to regulate their responses and behavior.   

We wanted to focus on encouraging and enhancing practices that support cultural, emotional, physical and 
mental well-being by sharing programs, strategies and tools that promote social emotional learnng, school-
wide. 

What Did We See? 

This year, we: 
➢ Worked on promoting a culture that promotes growth in personal and social competencies for our 

students. 
➢ Practiced limiting our language as behaviors escalated. 

• Participated in Pro-d, mid-year, from a resident expert who presented information to staff on the topic 
of SEL and self-regulation.  Key themes included: the ability to remain calmly focused and alert, with 
an understanding that optimal levels of arousal are best for learning and that self-regulation is 
important for learning, social competence, emotional maturity and well-being. 

• (Emotional Regulation)  were able to consider the process of initiating, maintaining and changing the 
occurrence, intensity or duration of feelings. 

• (Behavior Regulation) worked on strategies that support the organization of social interactions with 
others for some students. 

• Shared visuals regarding the Zones of Regulation throughout the school.  This encouraged 
identification and use of a common language. 
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• Shared visuals regarding ‘Growth Mindset’ and self-talk, in every classroom. This is in support of 
modeling and utilizing a growth mindset versus a fixed mindset and the relationship to self-regulation. 

• Shared visuals regarding ‘My Feelings Chart’. (Green → Red) 
• Routinely held student announcements in the morning about positive self-talk. (i.e. Instead of telling 

yourself “I mad a mistak,” think: “Mistakes help me improve.” 
• Routinely supported students with strategies, including: size of the problem, flexible thinking, calm 

identification of the need for movement breaks or alternate activity, identification of accurately 
identifying emotions. 

• (From Casel /  S.E.E.D. / Ross Greene) Increased awareness of preventing problems versus stopping 
them and increased discussions about what a child seemingly cannot do versus will not do (reframing 
the behavior) 

• Supported regular involvement of YFW in classrooms: flexible thinking, friendships, friendship groups 
and problem solving groups), activities for supporting highly anxious students, whole body listening, 
Incredible Flexible You / Superflex: social thinking, mindful breathing, mental health and transitioning 
to high school. 

• (SSA) Created a mobile container of 16 self-regulation stations available to be used anywhere in the 
school. 

• Shared ideas for resources (i.e. everyday mental health classroom resource – Kelty, size of the 
problem worksheets, (Coastal Health) sensory based calming activities and strategies, articles on 
ADHD – Dendy & Zeigler, shared information from SELC – from those attending this year (i.e. 
sympathy versus empathy), information on executive functioning issues at different ages, web-site link 
to Dr. Ross Greene, information from “Circle of Caring Conference – March 2019, promoting social 
and emotional competence and learning (Dr. Kimberley Schonert) 

• Shared information with our parents (newsletter) regarding Social Emotional Learning and linkage to 
the VSB’s Goal 3 of the Strategic Plan. 

Data:     Minstry Learning Survey and MDI: 

Last year, on the Ministry Learning Survey, 51% of our Grade 7 students reported feeling stressed or 
anxious about school some, many or all the time.  This proportion has dropped to 46% this year.  It is 
interesting that 66% of these students agreed or strongly agreed that they are learning about how to care 
for their mental health (anxiety or stress management, anger management and relationship skills).  Growth 
is evident in our Grade 4 population also.  52% of our Grade 4 students indicated that they are learning to 
care for their mental health some or most of the time.  Similarly, 52% of these students feel that they are 
using words to solve problems. 66% of our Grade 4 students feel that they are trying to solve problems 
peacefully, with an understanding that personal choices made affects others.  Last year, on the MDI 
instrument (Grade 7), 48% of our students provided responses that indicate a low sense of well-being 
based on questions focused on optimism, happiness, self-esteem, absence of sadness and general health.  
The proportion of students feeling this way dropped to 40% this year. 

 

 

Student Survey (Primary – Grades 2/3) 

All students in Grades 2/3 were administered an anonymous survey targeting self perceptions about being 
able to identify feeling words and use them in heightened situations, using words when a problem arises 
and self evaluation about being able to remain calm.  In terms of ‘knowing and using feeling words’, 34% of 
students thought they were always able to do this, 26.75% thought they could do this most of the time, 
27.75% shared that they were sometimes able to do this and 10.25% stated that they were not yet able to 
use feeling words.  Although 61% feel that they do this most or all of the time, a significant proportion of 
students are not yet proficient. In terms of personal comfort in using words, when a problem arises 31.25% 
felt that they always tried to ‘use their words.  41% indicated that they ‘used their words most of the time. 
19.75% of our students said that they sometimes used their words and 9.5% indicated that this is not yet 
indicative of their response.  In terms of being able to remain calm, 35.25% felt they could do this.  20.75% 
of our students said they felt they could remain calm most of the time.  41.75% of our students shared that 
they could remain calm sometimes.  3.25% identified this as a problem.  (56% of our children identify that 
they are progressing well; however, a large proportion of students require ongoing opportunities to be 
supported in strengthening their ability to self-calm. 

Social Emotional Student Survey – 134 survey responses from Grades 4-7 Sampling 
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Students were asked questions to identify ‘feeling words’ that they could identify and felt comfortable using 
to describe themselves faced when with a range of feelings.  The sampling of responses revealed a 
generally even distribution of responses.  Students indicated they could identify feeling curious, excited, 
sad, angry or mad, happy, calm, silly, anxious or nervous.  However, when asked to determine from a list 
of emotions, which was the easiest to identify for themselves, clusters were observed.  26% selected 
happy, 19% selected excited and 15% selected calm.  When asked to determine the hardest emotion for 
them to identify for themselves 27% indicated anxious or nervous, 24% chose curious and 19% indicated 
angry or mad. Students need to be able to understand and identify their own emotions in order to use 
strategies to govern behavior.  This information indicates a need for ongoing focus and instructional 
support.  

In terms of self-regulation, 85% of students identified ‘calm’ and 81% identified ‘happy’ as words that would 
describe being in the green zone.  78% of students identified ‘worried’ and 62% identified ‘annoyed’ as 
words that would describe being in the yellow zone.  94% identified ‘angry’ and 46% identified ‘terrified’ as 
words that describe being in the red zone.  Familiarity with the language is growing.  Students need time, 
to understand and manage the layered states in the yellow zone that escalate. 

Students were able to identify a number of ‘calm-down’ strategies that they liked to use, including: 
➢ Deep breathing - 55%                                          
➢ positive self talk -26%                                         
➢ Counting slowly -  8% 
➢ Taking a break -  50% 
➢ Go to quiet spot - 16% 
➢ Read                  - 19% 
➢ Draw                  - 41% 

Other responses included: staring out the window, thinking of something pleasant, beating up an item such 
as a pillow, humming or singing quietly, listen to music, journal feelings, think about playing hockey, do an 
alternate preferred activity. 

84% of the intermediate students surveyed indicated that they felt they were getting better at identifying the 
size of the problem. 16% identified this as a continuing challenge. 

Staff Survey 

Staff were surveyed to identify what they focused on in class to help students identify emotions and assist 
students in being aware of how these emotions affect behavior.  In primary grades, staff are supporting 
students through: 
• Use of ideas from the literature on SEL 
• Use of the Zones of Regulation poster – with expressions and named feelings in some rooms 
• The Second Step program – listening/focusing skills, discussing feelings and ways to cope with ‘big’ 

feelings 
• Use of dance: how bodies would move according to ‘happy’,’mad’, ‘excited’ dance 

• Video clips 
• Role play and teachable moments 
• Co-teaching with the YFW.  This instruction includes: SEL through a combination of Second Step, use 

of the mindset poster, Zones of Regulation (program and use of classroom poster), books and videos 
and personal safety programs, mindful breathing. 

• Class meetings 
• Flexible thinking versus rigid thinking 
• Class sharing activities that include sharing and discussion of emotions and feelings 
• Involvement with District SELC program – whole body listening,focus on energy levels, expected and 

unexpected behaviors, layered work on feelings, strategies for success such as “thinking with your 
eyes” and “making a smart guess”. 

In intermediate grades, staff are supporting students through: 
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➢ Use and application of our school’s Code of Conduct: RISE 
➢ The balloon concept of emotions / temper/ anger 
➢ A focus on equality 
➢ Use of the idea that upset emotions have ‘red flags’ and ‘triggers’ before events happen and the 

importance of recognizing flags and triggers 
➢ Different methods to calm down 
➢ Mindfulness 
➢ Doing a self body scan 
➢ Use of the Zones of Regulation 
➢ Weekly class meetings addressing social/emotional concerns 
➢ Second Step program  
➢ Checklists 
➢ Use of the ‘Strong Kids’ program: identifying emotions and feelings and making connections to a 

range of factors including friendship issues and school pressures that might influence behavior. 
➢ Daily check-in with students 
➢ Determining the size of the problem. 

Staff were asked about support of specific vulnerable students in managing anxiety, stress, calm-down 
strategies and self control. A range of strategies are taking place in classrooms to support vulnerable 
students including: 

➢ Use of the Zones of Regulation 
➢ The identification of triggers 
➢ Specific instruction about what to do to move through the zones towards or back to green (breaks, 

drinks, deep breaths, thinking happy thoughts, walking away, pushing the wall or engaging in 
something physical 

➢ Calm down dance 
➢ Belly breathing / hands on tummy 
➢ Naming feeling and talking about solution 
➢ Use of a calm down area in the classroom / tent / tunnel/ calm down area in a different classroom 
➢ Focus on small versus big problems 
➢ Focus on when is a good time to ask for help 
➢ “brave talking” for those who feel vulnerable speaking 
➢ Blinja breathing, counting down, pizza breathing, breaks,drinks, alternate choices 
➢ Use of alternate activity such as drawing 
➢ Squeeze tools 
➢ Child knowing they’ll be given space 
➢ Movement breaks 
➢ Assisting students with simple short answers 
➢ Self regulation strategies practiced as a group 
➢ Knowing students well and being proactive to structure the classroom, lessons and schedule so 

that the potential for anxiety or yellow/red zone situations are minimized.  In essence, setting 
students up for success. 

➢ Working on the identification of big versus small problems 
➢ Using a ‘stop signal’ 
➢ Changing seating arrangements, offering flexibility of tasks, 1:1 conversational support 
➢ Mindyeti (mindfulness activities) 
➢ Confer with colleagues and families for ways to support specific student. 

Staff were asked if they observed students as becoming better able to identify a growth mindset and the 
Zones of Regulation.  The majority of staff are seeing this growth beginning to occur; however, in some 
more than others. A few observations indicated ‘a work in progress’, still at the beginning stages and 
needing development. Comments indicated the need for constant reinforcement to enhance or maintain 
the momentum of this growth. In primary, one teacher shared that applying the growth mindset language 
was challenging when children were experiencing frustration or disappointment.  Conversely, students 
appeared at greater ease when encouraging each other.  Comments were shared about the usefulness of 
the visuals in classrooms.   

In terms of addressing the SELC pillars of “self awareness”, “self management” and “social awareness”, 
staff were asked to consider the focus of their classroom activity. In intermediate classes, focus and 
support included: 
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                                                          Intermediate                                     Primary 

 
• Zones of Regulation                     85.71%                                     100% 
• Whole Body Listening                   57.14%                                      75% 
• Flexible Versus Reigid Thinking   42.86%                                      37.5% 
• Size of the Problem                       85.71%                                     100% 
• Mindful Breathing                           71.42%                                     75% 
• Second Step (Early Intermediate)  100%                                        100% 

 

It is evident that our focus on programs, strategies and tools to promote social emotional learning, shared 
school-wide (target), is having a positive impact on our student population. We have made good growth 
but are in the beginning stages.  Our data tells us that we need to continue with this valuable work. 

 

 

2b. What do we need to re-adjust? 

We see a need to continue with our plan for “Core Competency – Critical Thinking in Mathematics”.  Over 

time, we have made gains, however, our intermediate students demonstrate (work and self evaluation) the 

need for continued focus on computational fluency and understanding what is being asked of them when 

reading a word problem. There is a continued need to build their confidence levels. We need to continue to 

seek opportunities to share the number of strategies that are used to assist students in making 

mathematical connections with parents. This involves getting parents into the school more and structuring 

increased opportunities for families to practice mathematical connections to real life in a concrete way that 

is tangible like home reading. There is a need to bring the language of math home and to have families 

engage with our learners.  We need to make sure that opportunities for problem solving are routine within 

the instructional schedule. 

We recognize the importance of supporting students in developing social/emotional strength and the 

positive impact that strength in this area has on academic growth and success.  Long term, we want our 

students to feel a social connection and sense of belonging.  We see a need to continue with our plan 

for ”Core Competency – Personal and Social”. We recognize that it is challenging to take responsibility for 

what actions we take and how we connect with others, particularly if we are not adept at identifying how we 

are feeling, able to measure the size of a problem, be aware of behaviors linked to our feelings and have 

strategies to call upon when difficulties arise.  We see the importance of supporting our students in being 

aware of social and ethical norms related to behavior and in assisting them to regulate their emotions, 

thoughts and behaviors, in different situations. We think it is important to assist students in managing 

stress, controlling impulses and setting personal and academic goals. We are in the beginning stages of 

building positive awareness and responsiblity in our students and assisting them in making connections 

and forging relationships.   
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 INQUIRY QUESTION 

(Maintenance of Inquiry Questions) 

Math Core Competency – Critical Thinking – VSB: Goal 1 

We are wondering if we can positively impact increased levels of confidence in our students when they are 
problem solving if we provide weekly opportunities throughout the year for problem solving in classrooms, 
discuss math thinking in pairs, groups and class size groups, buddy programs and share this work school-
wide, using math vocabulary as frequently as possible to make generalizations and discuss our math 
thinking. 

Core Competency –Personal and Social – VSB: Goal 3 

We are wondering if we can contribute towards building positive awareness and responsibility in our 
students and assist them in making connections and forging relationships, if we focus on self-regulation, 
well-being and self-determination through shared use of common language, strategies and programs, 
school-wide. 

WHAT SUPPORTS WILL WE NEED? 

Math  (Going into Year 3) 

▪ Resources:  There are a few staff recommendations for the acquisition of manipulative materials to support 
problem solving. 

▪ There is a need for primary staff to meet and talk about program sources. 
▪ There is a need to discuss (primary) whether there are adequate numbers of ‘little books’ with a focus on 

math concepts / the language of mathematics, that can be shared at home. 
▪ Pro-d: Discussion is needed whether it is now time to continue with demo lessons, as done in the past 

with Carole Fullerton. 
▪ PAC:  Investigate the possibility of presenter(s) for a gathering. 
▪ Discuss some ‘buddy’ days being focused on problem solving activities or games. 
▪ Offer regular problem solving sessions in class.  
▪ Devote portions of newsletters to share samples of work. 
▪ Track students struggling with Math and the progress of those who are receiving resource support. 
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Social Emotional Learning:   (Going into Year 2) 

• The purchase of some recommended resources to build upon what we have at this time. 
• To share lessons from the Zones of Regulation. 
• To check that recommended titles are in our library. 
• To continue with shared instructional sessions utilizing our YFW. (In targeting outcomes for well-being, have 

classes utilize ‘spirit buddies’ – building on students making connections 
• To publish a recommended reading list (age appropriate) for shared book time at home. 
• Talk about aspects of ‘well-being’ at staff meetings, borrowing from Ensouling Our Schools – frameworks for 

mental health and well-being. 
• To have more visuals around the school supporting identification of emotions, zones and growth mindset. 
• Continue with programs and shared language. 

 HOW WILL WE KNOW WE’RE SUCCESSFUL?  

Math: 
➢ Evidence of academic growth (reports) 
➢ Evidence of increased confidence in intermediate students (survey) 
➢ Tracking students, over time and making adjustments to our instructional design if we do not see 

improvement 

Social Emotional Learning: 
➢ Consider resources currently being used and assess what else is needed through teaching teams 
➢ Share what’s working at team meetings and staff meetings 
➢ Track themes embedded in referrals to the office and SBT 
➢ Track the needs of students through the lens of support being offered (i.e. YFW/Counsellor) 
➢ Survey students 
➢ Survey staff 

 HOW WILL WE SHARE? 

• Share information through reading lists and descriptions of what we are working on and towards via 
newsletters  

• community bulletin boards in the school 
• special announcements highlighting words, concepts, questions, actions via student announcements in 

the morning 
• assemblies 
• conferences with parents 
• PAC meetings 
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District-wide Aboriginal Goal: To increase knowledge, acceptance, 
empathy, awareness and appreciation of Aboriginal histories, traditions, 
cultures and contributions among all students. 

 WHAT DO WE KNOW ABOUT THE ABORIGINAL LEARNERS IN OUR SCHOOL? 

➢ We anticipate approximately 12 Indigenous learners to be registered in our school for the 2019-2020 
year.  We look forward to welcoming a few students transitioning to Grade 4 from our annex.  

➢ In terms of school success, these learners, like all others, reflect an individualized range of needs and 
academic growth.   

➢ Our Indigenous students are well integrated into the fabric of the school and share the knowledge that 
Tecumseh School strives to be an inclusive, welcoming and caring place to be. 

➢ The school has an ongoing focus on increasing knowledge, acceptance, empathy, awareness and 
appreciation of Indigenous histories, traditions, cultures and contributions and our Indigenous learers, 
with the active support of staff, share their stories, art and culture, freely. 

➢ Vulnerability, (attendance, forging strong family connections to the school) is in evidence for some of 
our Indigenous learners. 

 WHAT HAVE WE DONE AT OUR SCHOOL TO SUPPORT ALL LEARNERS IN REGARDS TO THIS GOAL? 

Integrating Indigenous World Views and Principles of Teaching and Learning:   

A great deal of work is being done. Everything comes under the umbrella of integrating Indigenous world views 

and principles of teaching and learning into our daily practice.  Some examples include:  

➢ Student Announcers: Daily acknowledgement and recognition that we work and play on the lands of First 
Nations before all student-led announcements. 

➢ Through consultation with staff, the library collection continues to grow (fiction/non-fiction). This year, 
through the Ministry One-Time Grant, the library purchased 45 titles for our Indigenous collection. 

➢ (Speaker) Celebration of the significance of Orange Shirt Day school-wide.  We worked with (VSB) 
knowledge keeper, Amanda White (Haida) who helped children to become more aware of how 
Indigenous families had been separated (for school) and the impact on their cultural practices.  Many staff 
heard from children about the significance of land and identity and that our cultures and identities are 
deeply rooted in where we come from. Equally, many children took away the understanding that 
Indigenous peoples use many forms of communication to share knowledge and understanding. The entire 
school was impacted by increased understanding of the cconnection to family and place. 

➢ (Fieldtrips): For example, Capilano River Hatchery – “Salmon Rainforest” program / Burnaby Village 
Museum: Exploration of Indigenous Local Plants and Animals / Fraser River Discovery Centre: First 
Nations perspecitves and knowledge on river ecology, origin stories and traditional Indigenous plants 
used for food and medicine. 

➢ (Pro-d): For example, VanDusen Gardens – Indigenous Perspectives and Natural History of BC / FNESC 
Learning First OPeopoles Summer Institute / Indigenous Education PSA Conference. 

➢ (Performance) School-wide performance – Tribal Vision Dance – a First Nations dance group based on 
the Six Nations of the Grand River Reserve in Ontario. This performance was based on the notion that 
through dance, Indigenous people celebrate life and give thanks for all things.  Their performance 
“Visions of Turtle Island” emulated the experience of a modern powwow. 

➢ (School Based Activity – 9 Divisions) Classes were engaged in a school/neighbourhood workshop 
regarding Indigenous plants.  The workshop leader (Lori Snyder: a Metis herbalist)) shared her 
knowledge about plants growing on our grounds and around the school and demonstrated medicine 
making from local plants. 

➢ Two early intermediate divisions are working with teaching artists from Vaancouver Opera, to create their 
own opera production. Project Opera is about storytelling and exploration of th human experience.   Using 
a picture booik entitled “Shin Shi’s Canoe”, the classes are focussing on Residential Schools.  
Collaboratively, they will express what they have learned through music and drama.  They were fortunate 
enough to have started the process visiting with Indigenous elder, Ma;ry Jane Joe, of the Ntle’kepmx 
Nation, who attended the Kamloops Indian Residential School and later, taught at Langara College. 
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• Discussions and watching videos with in-depth ongoing discussion about the reciprocal and respectful 
connection between Indigenous Peoples and the environment.  

• The students have been introduced to several local plants and animals that are significant to First 
Peoples. 

• Use of the Six Cedars book, as a springboard to talk about the special traits of important animals 
(salmon, raven, bear, beaver, wolf, orca) and how these traits can help us develop core competencies 
(i.e. Wolf: good communicator – I can be like a wolf). 

• Reading lots of stories and engaging in art workshops, that help to make connections between 
different cultures. 

• Studying and exploring the outdoor environment, incorporating principles of teaching and learning and 
core competencies.  (i.e. perspectives on resource extraction)  

• Integrating the principles of learning across the curriculum, as part of instructional planning. 
• Monthly Indigenous artist or author studies. 
• Encourage a framework of reciprocity in the classroom: how children relate to each other and the world 

around them. Encouraging young children to talk with parents and grandparents about schooling, to 
garner an intergenerational perspective and share in talking circles. 

• Working in partnership with colleagues (YFW, teacher-librarian). A sample: In understanding that 
legends are stories learned and passed down through generations by memory, the teacher 
read :These Are My Words: The Residential School Diary of Violet Pesheens”, discussing the history 
and consequences of residential schools on Indigenous people. Students were taught research skills 
in the library and were then able to explore their own culture in order to have a greater understanding 
of themselves.  

• Talking about the ‘classroom’ as being a family, living and working together.  
• Visuals in the room reinforce ways of learning and working together as a community and this is 

supported through school-wide morning announcements, suggesting areas for students to think about 
and focus on when framing their behavior. 

• Celebration of Learning projects. Discussions that the world is respected as the “mother” that gives 
and when something is taken it should be renewed, not misused, wiped out or wasted. 

• Intergenerational Project: working with an Indigenous Elder to explore our identities and naming 
stories. Using the S.S. text to promote Indigenous world views. 

• Embedding critical thinking in class discussions and seeking videos to support understanding. 
• Integration of Indigenous Ways of Knowing through working with an Indigenous Elder in an ongoing 

Intergenerational Buddy Program at Shannon Oaks Seniors Residence. 
• Discussions about Aboriginal astronomy and how it led to knowledge about the tides and the seasons. 
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 WHAT WILL WE CONTINUE TO DO IN THIS AREA? 

• List continuing and new initiatives 

Much of the work in this goal area will simply continue to be part of instructional practice and learning 
opportunities for students.  This includes: 

➢ Being thoughtful and selective in considering titles to add to our library, intermediate and 
primary collections.  (i.e. For next year, the library will have more additions from Strong Nations 
supporting the competencies Personal and Cultural Identity, Social Responsibility and 
Communication.)   

➢ For use next year, purchase of From Time Immemorial has just been made. (Strong Nations) 
The benefit is having an honest and up-to-date survey of the history of the coastal First Nations 
from pre-contact to the present. 

➢ The continued practice of making recommendations for often used resources such as “Fatty 
Legs” and “Raven Tales”. 

➢ (new) Purchase the Six Cedars posters for our YFW and all classrooms. There is tremendous 
opportunity to use the posters (Orca, Beaver, Bear, Salmon, Raven and Wolf) as visual 
springboards towards working on the competencies, relating connections to the School Code 
of Conduct and the study of Indigenous art. 

➢ (new) Consideration of resources like the Pacific Notrthwest Plant Knowledge Cards 
(Vancouver Island and Coastal Communiteis Indegenolus Foods Network) that can be 
integrated into the content subjects. 

➢ Continue with relevant field study programs such as the Fraser River Discovery Centre: 
focussing on Indigenous plants that grow along the Fraser River, key species of fish like 
salmon and sturgeon that have a long-standing relationship with the Indigenous peoples of the 
land, listening to Elders from different nations, focussing on care of the land through traditional 
stories and deep respect for all aspects of nature. 

➢ Thoughtfully considering activities and productions/performances that can be brought to the 
school. 

➢ Meeting with our Indigenous Enhancement Worker to plan for cooperative instruction in the 
classrooms. 

➢ Continuing collaborative teaching partnerships with teacher-librarians. 
➢ Sharing project based learning plans and outcomes, novel studies and Literature Circle 

discussions at team meetings and taking time at committee/staff meetings to share what we 
are doing and possible options to consider to enhance what is being done. 

➢ Working together to participate in field study programs that will provide rich learning 
experiences for our children. 

➢ It would be wonderful to keep going forward with a partnership with the Stein Valley 
Nlakapamux School in Lytton with one of our intermediate classes.  Over time, it is hoped that 
students will gain insights regarding the similarities and differences between our two 
communities.  There are broad themes to consider: identity, urban versus rural, and the role of 
elders in the students’ lives.  Ultimately, it is hoped that the students can bridge the distance 
and meet to learn from each other through first-hand experience. 

➢ The teachers who reached out to Stein Valley, have been involved in a 3 year 
Intergenerational Project at Shannon Oaks Retirement Home, of which this past year has been 
Year 3.  The work has been inspirational for this teaching team.  They participated in pro-d, 
“Learning Through the Arts Indigenous Education Initiative” – through encouragement from 
Robert Clifton.  Through this work, they were inspired by Shelley MacDonald, Elder Nk’xetko 
and an array of Indigenous artists.  They focused on ways to incorporate Indigenous ways of 
knowing into their work with the Senior Buddies.  They began with looking at names and the 
stories and history we carry with them.  They connected with filmmaker and animator, Yunuen 
Perezxvertti and ended up with a powerful project – names, Indigenous perspectives and 
animation that took place across several visits to the Seniors Home.  This kind of project 
provides rich, deep learning.  It is hoped that this work can continue. 
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 HOW DO WE KNOW THAT WE ARE BEING SUCCESSFUL IN THIS AREA? 

Student Survey: 

On the Ministry of Education Student Learning Survey, 72% of our Grade 4 students indicated that they 
learn about Local First Nations at school. 76% indicated that they learn about First Peoples at school. 
(When responding to the survey, students demonstrated some confusion regarding terms – First 
Peoples/First Nations – resulting in 22% not answering.) On the survey for Grade 7 students, 81% of 
students indicated that they learned about First Peoples and 82% indicated that they learned about local 
First Nations. 

On a school-based survey (random draw – intermediate - 134 responses), students indicated: 
➢ 89% of students are familiar with Canada’s history with Residential Schools (2% growth) 
➢ 93% of students indicated that they read Aboriginal/Indigenous stories in class  
➢ Students were well able to articulate important things they learned about Residential Schools.  

Their comments demonstrated the understanding that this was a dark mark in Canada’s history. 
• (abuse of culture, loss of language, loss of rights, poor treatment, a way to assimilate Indigenous 

people into the government’s preferred way of life) 
➢ A number of classes have experienced Aboriginal/Indigenous traditions to share experiences. 

• 36% of students indicated use of the ‘Talking Stick’. 
• 34% of students indicated use of the ‘Sharing Circle’. 
• 30% of students indicated opportunities to look at Indigenous art. 

➢ Students were asked to think about ways of increasing knowledge of histories and culture and 
what they enjoyed most.  Student responses included: 

• 49% of students said that they most enjoyed visits from storytellers 
• 22% of students said that they most enjoyed studying Indigenous art and visits with our Indigenous 

Enhancement Worker. 
• 11% of students said that they most enjoyed Indigenous Dance. 

Teaching Staff 

As a staff, we have grown with respect to increased awareness, understanding and broadened world view.   

Teachers have been sharing the work that they have done with their students, making insightful comments 
that reveal the growth over time from levels of awareness to rich understanding.  Our teachers are fully 
engaged in exploring Indigenous ways of learning and understanding the importance of considering 
perspective in order to embrace diversity. Teachers speak to the importance of accommodating a diverse 
range of learning styles and needs.  This aligns with the redesigned curriculum.  Staff talks about 
incorporating the ‘Big Ideas’ in day to day tasks.  There is shared agreement that the well-being of our 
children is a primary concern and that identity and being connected are necessary ingredients.  
Collectively, we share the will to bring this commitment to each child in every classroom, each day.   

Staff have been impacted and touched by the work that we have done.  People have vibrant discussions 
and question their understanding of history.  Curriculum planning is done thoughtfully.  We are a staff that 
has gradually become comfortable challenging our own views.   

When staff think critically and examine personal beliefs with heightened awareness of the rich history and 
teaching of First Peoples, a powerful shift takes place that impacts all learners. 

To borrow from School District 68 - In terms of describing our progression of work to date, from the 
perspective of Indigenous understandings, we are well past the stage of building awareness and moving 
towards the water. We are still developing or boarding the canoe in some areas but in many-most areas, 
we are “raising our paddle”. 

 

 

 


